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Developing pupils’ emotional literacy through curriculum and pastoral programmes rooted in a whole community ethos.
	Project Lead School: Hakin Junior School


	Name of Project Leader: Sam Vaughan / Nick Dyer
Email Address:  samvaughan09@googlemail.com / head.hakinjun@pembrokeshire.gov.uk
Telephone No:  01646 692894 
Local Authority:  Pembrokeshire


	Useful information:

The project involved the lead and core schools working within five networks, each with a different focus.  Some parts of this report will provide feedback on individual networks (Network 1 etc.) and others will draw findings and conclusions from across the five networks.

Network 1 (8 schools – 1 secondary and 7 primary phase) – A creative approach to develop oral into written language.

Network 2 (2 secondary schools) - Strategies for developing emotional intelligence for groups and targeted children.

Network 3 (5 primary phase schools) – Extending opportunities for skills learning through embedding enterprise in the curriculum.

Network 4 (5 primary phase schools) – Developing strategies to enhance parental engagement with school and children’s learning.

Network 5 (5 schools – 2 secondary and 3 primary phase) – Evaluating current provision for social, emotional and behavioural support from different stakeholders perspectives with a view to strengthening current provision, especially in transition.



	1. Participating Schools:
Lead School: Hakin Junior School
Core schools (direct involvement in one or more of the project network groups): Coastlands School, Hakin Infants School, Hubberston V.C. School, The Meads Infants School, Milford Haven School, Milford Haven Junior School, Monkton Priory Community School, Pembroke School, Pembroke Dock Community School, Pennar Community School, St. Francis R.C. School, St. Mary’s R.C. V.A. School

Satellite schools (involvement in training opportunities organised by project network groups): Angle V.C. School, Cosheston V.C. School, Ysgol Gelli Aur/Golden Grove School, Lamphey Primary School, Orielton County Primary School, Stackpole V.C. School


	2. Partnership Working:

Network 1
Views of learners
Informal discussion with class teacher based on their opinion of self as a writer built in at various stages of the project.  Ongoing feedback of implemented learning and teaching approaches.
Parents
Were informed of piloting of new learning and teaching approach to creative writing through school newsletters and discussed with some during teacher-parent meetings.
Schools collaborating
This network was formed amongst Milford Family of Schools, which includes seven primary stage schools and one secondary school, building common cross phase learning and teaching approaches.  Use of identified schools for researching best practice.
Agencies

 Involvement & support as required from LA Basic skills advisor.

Other
The network has worked closely with the writer of the materials used as the basis for their project.  The writer is involved in other projects across the UK in socio-economically disadvantaged areas.

Network 2

Views of learners
1:1 session with Senior Leadership staff to explain project, ascertain learner’s views and establishing baseline. Reviews scheduled for middle and end of project.
Parents

 Interviews at beginning of project based on child’s progress and potential support.
Schools collaborating
Two secondary schools, one from each Family of Schools, working jointly with this focus but providing support through different systems.

Agencies

Involvement of behaviour support service, pupil support service, social services, and LA advisory teacher for looked after children, counselling service, pupil support officers and specialist teachers.

Network 3

Views of learners
Feedback from learners on curriculum built in at various stages of the project.  Ongoing evaluation of learning and teaching approaches and activities.
Parents
Interviews/questionnaires based on child’s engagement and self esteem during the project.
Schools collaborating
Five schools from across the two Families of Schools, using agreed materials, focus and objectives but implementing on an individual school basis.
Agencies
Involvement with the network of teachers during scoping and preparatory phases and continued involvement in some schools during other stages from: LA officer  with responsibility for enterprise, Career Wales, LA officer for economic development

Others:

Schools’ local businesses partners.

Network 4

Views of learners
Group discussion on learning, schools and parents’ involvement in schools. Opinions from learners sought on focus and activities for programme.

Parents
Questionnaire.  Parents directly involved in the programme established in schools by the network in all but one of the schools.  This involvement varied between four out of ten sessions and involvement in all sessions.

Schools collaborating
Five schools from across the two Families of Schools to build programme content and share resources.  Using local school expertise in getting parents into the school as a basis for the project.
Agencies
Involvement with the network teachers during scoping and preparatory phases from LA community focussed schools advisory teacher, Family Learning and Basic Skills officer.  Towards end of programme and extending on from programme involvement with parents from several schools in the programme with various representatives from community and adult learning sector, such as Springboard.

Network 5

Views of learners

Interviews and questionnaires regarding support for emotional, social and behavioural difficulties.

Parents

Informal interviews and questionnaires regarding support for emotional, social and behavioural difficulties.

Schools collaborating
Five schools from across the two Families of Schools (both secondary schools liaising with at least one feeder school), identifying best practice and building common practice.
Agencies
Questionnaires completed regarding the provision and effectiveness of that provision for emotional, social and behavioural difficulties for target pupils.  Views sought from any agency supporting target pupils who included: behaviour support service and behaviour support teachers, pupil support officers, advisory teachers (looked after children, English as an additional language, speech and language, ALN, dyslexia), educational psychology service.


	3. Links with other RAISE initiatives:

Whilst there has been no collaborative working with other RAISE projects from the region, the Project Leader has remained in contact with the three RAISE project leaders based in Pembrokeshire (Haverfordwest-Fishguard project, Special School project, Looked after children project).  
A number of schools within the Milford Haven and Pembroke Families of Schools project have also used their involvement in the RAISE project this year to build on the initiatives from previous years of RAISE funding.




	4. Description of the activities undertaken:

The overall theme of the project was emotional wellbeing and building innovative approaches to emotional literacy through both curriculum development and pastoral programmes.  We recognised that poor emotional health is a significant barrier to learning and achievement for socially and economically disadvantaged pupils in the Milford Haven and Pembroke Families of Schools.
Our project was organised into five Action Research Networks, with each network addressing one aspect within the curriculum development or pastoral programmes strand.  Each network had between two and eight core schools involved, with a named teacher leading that network project in each school and liaising regularly throughout the year with the project leader and the other teachers in the network.
Network 1

Issue to address:

Tackling the impact of disadvantage on pupil progress in language development affected by limited opportunities for pupils to develop their writing skills, which impacts on the key skill of communication across the curriculum.
Strand – Curriculum

Activities:

8 network teachers undertook in-service training in ‘Picture the Music Create’ package and used this approach as the basis of the creative writing curriculum over two terms.
‘Picture the Music Create’ is a multi-sensory stimulus for creative writing such as poetry, storytelling and drama.  The approach uses pictures and music to stimulate the senses to develop vocabulary and other writing aspects such as scene setting, character portrayals and thought maps to link into writing development.

The teachers liaised as a group to support the changes to writing pedagogy and organised a training day, consisting of lesson observations when Philip Davies, creator of ‘Picture the Music Create’ taught a key stage one lesson and a key stage two lesson, to which all core and satellite schools were invited to participate.
Network 2

Issue to address:

Social and emotional development and the impact of deprivation on the development of emotional intelligence.

Strand – Pastoral and curriculum

Activities:

Whilst working together to develop emotional intelligence the two schools involved adopted different strategies and discussed the implementation and outcomes of these.

School 1
The school implemented a pilot ‘Circle-time’ to a target group of year 7 pupils who were identified by the Head of Year, using her knowledge of the pupils combined with the outcomes from the student PASS (Pupil Attitude to School and Self) survey along with the experience of the Behaviour Support Teacher. Two groups of pupils were formed.

As a result of a joint INSET day with the second network school on Emotional Intelligence, an EI module for the year 7 PSHE programme was developed and delivered. The module consisted of a series of lessons to be taught for one hour per week over a period of 6 weeks by form tutors. The programme was developed ‘in house’. The focus is primarily on ‘friendships’, ‘dealing with peer pressure’, ‘understanding and coping with emotions’ and ‘anger management’.

This programme has the added benefit that it is taught to all pupils in the year group rather than to small groups, as is the case with the ‘Circle-time’ programme. Following the inset, departments and year groups were asked to list strategies that could be developed to support the promotion of Emotional Intelligence across the school.
School 2
Target groups of pupils (years 7, 9, 11) identified as underachievers from Communities First areas (areas of deprivation) were placed on a support programme.  The programme was based on Learning Coach support but the coaches also carried out a wider mentoring role with the pupils.  In addition the Assistant Heads of Year met with the groups each week.

The aim was to involve the pupils in an objective assessment of their circumstances and the impact on learning. (In November 2009, the groups completed a Listening to Learners activity)  Parents, pupils and staff were informed of the programme.  This was followed by focused target setting and an individual programme of targeted support.

The pupils were usually seen during registration but longer sessions were booked with Learning coaches by appointment.  The activities undertaken were practical strategies to improve achievement but the staff involved also focused on emotional intelligence issues such as perseverance, organization and communication.

This individual approach was critical and whilst pupils may have received similar support programmes, time was taken to explain the relevance to each one.
Network 3

Issue to address:

Addressing motivation and engagement in learning through curriculum enrichment to overcome disengagement with the existing curriculum.

Strand – Curriculum

Activities:

The network teachers sought input on enterprise education from LA officers (both within education and economic development) and Career Wales.  Following this they used the ‘Dynamo’ materials and ‘Rotherham Ready’ to identify the skills and attributes involved in enterprise and in identifying varying types of enterprise (e.g. financial, business, social, and community, creative, environmental).

Each school committed to embedding an enterprise theme within each term’s existing curriculum in a target class.  In some schools the target pupils were spread across a number of classes resulting in whole school involvement.  The network teachers used the ‘Dynamo’ materials to ensure that the enterprise activities were integral to the existing curriculum.  In the summer term all the schools participated in the LA Pembrokeshire Enterprise Fair.
Network 4

Issue to address:

The reluctance of parents and families to engage with schools and children’s learning and the need to build appropriate partnerships to achieve this.

Strand – Pastoral and curriculum

Activities

Initial input for the network teachers was sought from Family Learning and the LA advisory teacher for community focussed schools.  The network teachers received in county in-service training in both child and parent Pyramid Clubs.  This training was also made available to all core and satellite schools.

The network used this training as the basis of a ten week programme for children in each school in which parents would be invited to participate.  The Goodman’s questionnaire from the Pyramid training was completed on all pupils in either in year one or three and from this those pupils identified as most at need and in receipt of free school meals were selected for the programme.

The day-to-day practicalities of the programme were decided by individual schools, but with a commitment to parental participation in at least four sessions and a focus in each session on a practical / creative non-threatening activity linked to the existing curriculum.
Network 5

Issue to address:

The enhanced need for learning and pastoral support for pupils from disadvantaged home settings to address social and emotional development.

Strand – Pastoral

Activities
This network was established to meet the need to reflect on the effectiveness of current provision.  The network teachers worked together to agree a format for engaging with and seeking the opinions of different stakeholders (pupil, parents, school staff and external agencies) concerning this provision.

Each school identified target pupils as the basis of case studies.  The case studies were then used to formulate key findings in individual schools and key findings concerning effective provision across the schools.  The schools consisted of two secondary schools and three feeder primary schools, with the key findings supporting effective provision for transition.


	5. Objectives
Outcomes:

Network 1 expectations
Outcomes for pupils:

Increased engagement and attainment in writing.

Knowing the difference:

Children have improved view of self as a writer and are more engaged with the written curriculum.
Measuring outcomes:

National curriculum attainment levels and child’s opinion of self as a writer.
Outcomes for schools:

Improved writing pedagogy shared across a Family of Schools.

Impact on school evidence:

Teacher’s ability to apply creative approaches to address disengagement before it becomes an issue.
Network 1 actual outcomes

Behaviour:
All network teachers note the anecdotal evidence of target children having increased self-esteem and confidence in writing, increased attention and willingness to have a go.
Learning:

Anecdotal evidence of general improvements in speaking and listening skills and collaborative learning across the curriculum.
Results (average expected progress over the Key Stage is 2 levels, 6 sub-levels, thus 1.5 sub-levels each year):

All target pupils made at least 1 sub-level progress over the two term project.  A proportion of pupils made between 2 and 3 sub-levels progress. 
Network 2 expectations
Outcomes for pupils:

Improved emotional intelligence, linked to improved self-esteem, engagement and attendance.

Knowing the difference:

Children are engaged with school activities and learning.
Measuring outcomes:

Attendance, attainment, behaviour and literacy.
Outcomes for schools:

Establishing a framework for future provision.

Impact on school evidence:

An established framework which works within the current school structure.
Network 2 actual outcomes

School 1
The Circle-time programme had a positive impact on the attendance, behaviour and general attitude towards school of the majority of pupils who attended the sessions. The following table highlights some key indicators that support this viewpoint.
No. of pupils attending circle time groups

Mean % attendance term 1

Mean % attendance term 2

Mean % attendance term 3

Total behaviour incidents term 1

Total behaviour incidents term 2

Total behaviour incidents term 3

48

87.6%

87.6%

89.0%

24

21

14

The data indicates:
· A very stable attendance pattern for the cohort throughout the year. On initial viewing this may suggest that the programme had little effect on attendance, however it should be noted that general school attendance tends to drop during the winter months due to inclement weather and the effect this has on pupil health. This was not the case with this group of pupils with the mean attendance for the group increasing slightly towards the end of the year.
· A significant drop in the number of recorded behaviour incidents per term. It was felt that the programme had a very positive impact on a small group of pupils in terms of their behaviour- especially during term 3. A very positive outcome!
It is too early to evaluate the success of the taught module, however it should be noted that the response by teaching staff to the teaching material produced has so far been very positive. Also, it is pleasing to see evidence that a number of departments and year groups are employing strategies to promote Emotional Intelligence in their curriculum areas e.g. by using posters, raffle tickets, departmental postcards and reward stamps.
School 2

Pupils responded well to calm, focused support from a small number of key staff.  Their Listening to Learner responses reflect their enjoyment.
Pupils improved their organizational skills and their ability to persevere as the project progressed.  Confidence building was noted by staff, pupils and parents.  A more positive attitude towards work was evident.  Previously pupils had often refused to try but with manageable achievable targets with an appropriate structure and support they became more engaged and optimistic.
Quantative results are:
· improved attendance
· improved achievement
· improved literacy
· improved behaviour.

Qualitative results are:
· Pupils’ engagement will extend and embed this targeted programme into a framework for future provision starting September 2010.

· Every group will highlight a group of pupils who will receive support as described.  This will be part of a continued whole-school focus on Emotional Intelligence.

· The RAISE funding provided a joint INSET day for the two schools in April.  The aim was to highlight the principles and consider practical strategies.  Emotional Intelligence is a significant focus in our new Year 7 Skills Curriculum.

· The RAISE project has helped to raise the profile of Emotional Intelligence further and extend it across the school.
Network 3 expectations
Outcomes for pupils:

 Improved curriculum engagement and aspirations.

Knowing the difference:

Improved levels of curriculum engagement.
Measuring outcomes:

National curriculum attainment and attendance data.
Outcomes for schools:

Knowledge and understanding of embedding enterprise skills within the curriculum.

Impact on school evidence – School’s ability to adapt its curriculum to meet needs of pupils.
Network 3 actual outcomes

Behaviour:

Anecdotal evidence of increased self-esteem and confidence, positive approach to learning and motivation, willingness to make mistakes, ability to lead others and pride in their work and learning.
Learning:

Evidence of willingness and ability to learn independently and collaboratively, to utilise and share skills, negotiate and persuade.
Results (average expected progress over the Key Stage is 2 levels, 6 sub-levels, thus 1.5 sub-levels each year):

All pupils made at least 1 sub-level progress, with 2 sub-levels the average progress.
Network 4 expectations
Outcomes for pupils:

Increased self-esteem.
Knowing the difference:

Increased self-esteem and parental engagement.
Measuring outcomes:

Goodman’s questionnaire and anecdotal evidence.
Outcomes for schools:

Established systems of building and sustaining parental partnerships to support engagement with children’s learning.

Impact on school evidence:

School self-evaluation and parental engagement in school activities.
Network 4 actual outcomes

Goodman’s questionnaire:
Questionnaire category
Conduct

· 21% of pupils had the lowest score possible in this area.

· 57% of target pupils improved their result in this area.

· Average progress was 2 points (span of between 1 and 8 point progress made by individual pupils).
Peer

· 7% of pupils had the lowest score possible in this area.

· 50% of target pupils improved their result in this area.

· Average progress was 2.5 points (span of between 1 and 4 point progress made by individual pupils).
Hyperactivity
· 100% of target pupils improved their result in this area.

· Average progress was 2.7 points (span of between 1 and 5 point progress made by individual pupils).
Emotional

· 7% of pupils had the lowest score possible in this area.

· 57% of target pupils improved their result in this area.

· Average progress was 2.3 points (span of between 1 and 9 point progress made by individual pupils).
Pro-social

· 21% of pupils had the lowest score possible in this area.

· 57% of target pupils improved their result in this area.

· Average progress was 1.6 points (span of between 1 and 5 point progress made by individual pupils).
Total (C+P+H+E)

· 86% of target pupils improved their total score. 

· 1 child improved their score to a neutral score of 0.

· Average progress was 7.4 points (span of between 1 and 18 point progress made by individual pupils).
· Pupils scoring in the high need bracket initially (the largest cohort) made an average 10.3 point progress (span of between 7 and 13 point progress made by individual pupils).

· Pupils scoring in the some need bracket initially made an average of 8.5 point progress (span of between 8 and 9 point progress made by individual pupils).

· Pupils scoring in the low need bracket initially made an average 5 point progress (span of between 1 and 8 point progress made by individual pupils).
Network 5 expectations
Outcomes for pupils:

Improved emotional well-being through appropriate and cohesive provision.

​Knowing the difference:

Pupils remaining in school, avoiding exclusion, and accessing relevant provision.
Measuring outcomes:

Questionnaires to stakeholders.
Outcomes for schools:

Joint working practices to support pupils, especially in transition.

Impact on school evidence:

Evidence of use of key findings to support effective provision and transition.
Network 5 actual outcomes
This network was reflective research based so the outcomes are recommendations for the future, based on the key findings from this network.
Outputs:

Network 1
Teacher information booklet, including information regarding creative approach used, lesson plans, examples of work and relevant resources.
Network 2 
Emotional Intelligence module for year 7 PSE curriculum and a poster series based on the Habits of Mind principles.
Network 3
Series of posters to support the embedding of enterprise in the school curriculum.
Network 4
Parent and child ‘talk with me about learning’ materials (fridge magnet, bookmark, key ring and leaflet) and supporting booklet for schools, based on the projects undertaken by schools this year.
Network 5
CD of case studies and key findings and poster for schools on the key findings.


	6. Description of monitoring and evaluation process:

The project leader monitored the progress of each network through the termly monitoring sheets provided by swamwac.  The targets set for each network for each term were based on the Action Plans written at the beginning of the project.  The method of measuring the degree of success in achieving outcomes was highlighted through the use of the following statements in the action plan:
Outcomes for pupils was the degree of outcome expected for pupils, whilst ​Knowing the difference and Measuring outcomes was how the degree of success in achieving those outcomes was measured.  Likewise the Outcomes for schools was the degree of outcome expected for the school and Impact on school evidence was how the degree of success in achieving those outcomes was measured.
It was the responsibility of network members to collect and provide the relevant monitoring and evaluation data and evidence and provide this to the project leader for collating.

Within schools the monitoring and evaluating has taken a variety of formats including Headteacher and subject co-ordinator lesson / programme observations, governor observation, photographic evidence, monitoring of data / programme by assistant and deputy head teachers and inclusion of the project in school development plans.

As products were assembled and completed they were evaluated by the project leader and the Headteacher of the lead school, and teachers in the network schools who had not been directly involved in the project, with a series of questions designed to gauge their usefulness to the intended audience before they were submitted for reproduction.



	7. Description of the dissemination activities 

Dissemination of the RAISE activities has occurred at varying levels in different schools:

· Network teacher reports to school staff in staff, pastoral and/or departmental meetings, to Headteachers and to governors at governing body meetings.

· Project leader has presented reports to the Family of Schools Headteacher meetings.

· Project leader presented workshops at both the RAISE national conference and the School Effectiveness Framework launch.

At a project and local authority level dissemination has been organised through various methods:

· The Project leader and Headteacher of the lead school are currently organising a dissemination conference to take place in the Spring term, to which all schools in the local authority will be invited to send a representative, as well as relevant staff from the local authority.

· We are currently assessing the feasibility of asking the other RAISE projects in the county to participate in this conference.  Other services, such as the primary mental health team, the schools counselling service will be invited to participate at the conference.  All teachers involved in the networks will be asked to participate in the presenting of workshops as part of this day.
· The project leader has also been invited to share information and displays of information regarding the project at the local authority headteachers meeting.

· The resources and products have already been presented with the local authority Effective Learning Group which consists of representatives from each of the eight Families of Schools in Pembrokeshire.

· When the products have been translated they will also be made available across the local authority via the e-learning platform.
· The project and products have also been reported on by the Headteacher of the lead school in CYPP Core Aim 7 meetings, and at the CYPP Core Aim 3 working party on emotional wellbeing.

· Services which might use these resources, such as advisory teachers and parent support organisations have been/will be provided with briefing on the products’ applications.

At a regional level:

· the project leader has presented up to date project information to all project leaders attending the termly project leader meetings at SWAMWAC.

· An outline of the project was also presented by the project leader at the regional launch conference at the beginning of the fourth Raise year.
· The Headteacher of the lead school and the chair people from the five project networks also presented a workshop at the regional dissemination conference, providing an outline of the project as a whole and each of the five networks and provided the opportunity for those interested to view the products.

· These products were also included on the regional CD of products from all the projects across the SWAMWAC region.

· Likewise the project leader presented information about the project in a two minute film, which was included on a DVD with films from all the project leaders across the region.
At a national level:

· The project leader led a workshop at the national Raise conference in March 2009, providing an outline of the whole project and information to date concerning each of the project networks.

· An outline of this workshop is included in the conference digest.

· The project leader also led a workshop of a similar nature at the SWAMWAC region launch for the School Effectiveness Framework in summer 2010.



	8. Main findings of the evaluation:

a. There is a need to assess the effects of disadvantage and poverty on engagement, attainment and achievement in an ongoing fashion.
b. There is a need to think creatively concerning learning and teaching pedagogy in basic skills to promote greater pupil confidence and encourage independence to support learning.
c. Underachieving pupils from disadvantaged social and economic backgrounds need provision of lots of stimuli to become confident learners as life experiences can be extremely limited.
d. Enriching the curriculum and providing experiences beyond the pupils’ life experiences can address disengagement.
e. Curriculum enrichment offers pupils experiences beyond their normal life experiences.
f. Curriculum enrichment can address both attainment and personal, social and emotional aspects, but that all of this needs planning for. Individual pupils’ circumstances need to be analysed before an individual targeted programme of work is structured. 
g. Pupils must be viewed as individuals as the impact of poverty and ability to cope will vary.  Their individual needs should be assessed.
h. Engaging parents is a long road, often with very small steps being taken.
i. Parental engagement in school life and learning is essential in promoting children’s understanding of the value of learning.
j. The importance of staff with the appropriate skills and attributes to engage with parents.
k. The effectiveness of provision for behavioural, emotional and social difficulties is not beyond the scope of what the schools currently provide, but there is value in reminding stakeholders of what stakeholders believe ‘effective’ to be. 
l. It is possible and important to find new ways of doing what you are already doing or ways of restructuring your provision more effectively to support pupils.
m. The link between poverty and underachievement can be overcome but requires significant targeted support.  Targeted support has a knock on positive effect for learners across the school beyond the target group.

n. A whole school approach mean that this intervention can be successful for children from families in poverty in schools and areas where social disadvantage is not a widespread issue.


	9. Evaluation of the initiative as a whole

· There is a need to think creatively concerning learning and teaching pedagogy in basic skills to promote greater pupil confidence and encourage independence to support learning.
Teaching writing is the most of basic of skills and yet, as evidenced by the network teachers, a pedagogy which easily becomes uninspiring the longer it is a necessity.  With the risk of curriculum disengagement and low confidence it was noted that the pedagogy involved in all basic skills needs to be inspiring and creative.
· Underachieving pupils from disadvantaged social and economic backgrounds need provision of lots of stimuli to become confident learners as life experiences can be extremely limited.
The poor writing skills of the target pupils in network 1 were hindered by limited life experiences.    When provided with multi-sensory stimuli (music and pictures) depicting varying experiences, places, feelings, few pupils had experience of these and therefore needed extra support to develop the appropriate vocabulary to express these.  Teachers noted the vulnerability of pupils at this time, especially in older pupils, with the risk that they feel less confident than other pupils.  It was noted that it was easy to overwhelm pupils with the stimuli and that this needs consideration in planning.
· Enriching the curriculum and providing experiences beyond the pupils’ life experiences can address disengagement.
Network 3’s embedding enterprise in the curriculum provided opportunities many of the target pupils were not familiar with: to generate individual ideas, plan and develop these, through to budgeting for the plans, making bids to community business partners, comparing sources of goods, ordering and purchasing, producing including quality control and selling direct to the public.  The network schools noted nearly 100% positive feedback from pupils and parents in the differentiation of the curriculum in this way and both they and staff noted the improved engagement and the opportunity for pupils to use skills not always seen in traditional learning and teaching and to demonstrate competence and excellence in ways not seen before.  The long term impact can be about regeneration of communities.
· Curriculum enrichment can address both attainment and personal, social and emotional aspects, but that all of this needs planning for.  Individual pupils’ circumstances need to be analysed before an individual targeted programme of work is structured.
Network teacher anecdotal feedback on enterprise in the curriculum noted many benefits beyond those which were intended outcomes, such as the level of personal, social and emotional education involved in working collaboratively, turn taking and perseverance, the addressing of key skills, speaking and listening skills and independent learning skills.  In planning for embedding enterprise in the curriculum teachers need to also plan for these additional features and the way in which it will affect pupils.  Several target pupils despite being at risk from disengagement with the existing curriculum were unable to cope with the changes brought to the classroom and learning by enterprise; the changes to their routines and to the way in which they were learning.  Children’s and young people’s needs in this respect required addressing further.
· Pupils must be viewed as individuals, as the impact of poverty and ability to cope will vary.  Their individual needs should be assessed.
It was noted that providing overtly targeted supported is not always welcomed by all children, but that building some specific support targeted at disadvantaged pupils into the curriculum for all children will not be disadvantageous.

· Parental engagement in school life and learning is essential in promoting children’s understanding of the value of learning.
Anecdotal evidence from network teachers noted the strong reaction of children to their parents being in the school building, both as part of the programme developed, participating in events such as school fetes and in one school in adult learning extending from the project programme.  The children identified the fact that the adults were learning and were expressing both interest and pride in the skills they were learning and achieving and were proud of both their parents achievements and their presence in the school.

· The importance of staff with the appropriate skills and attributes to engage with parents.
Research and school visits conducted by the network teachers initially highlighted this issue, which was then borne out during the project.  Network 4 made the decision that parents would be encouraged to participate in at least four of the ten sessions in the programme.  In one of the schools the parents participated in all ten sessions and due to their positive feedback and willingness the programme extended far beyond its original time span (3 months), and has ultimately become embedded permanently and expanded to provide for new groups.  Observations made by the staff leading the programme in this school and by the Headteacher note that the choice of staff to run the programme, from initially approaching parents regarding participation, through to meeting with them on a weekly basis is crucial.  This member of staff needs the skills of maintaining their professional role with the children engaged in the programme, whilst also engaging with parents at a level appropriate to them and modelling the desired behaviours and routines in terms of engagement in learning.
· The effectiveness of provision for behavioural, emotional and social difficulties is not beyond the scope of what the schools currently provide, but there is value in reminding stakeholders of what stakeholders believe ‘effective’ to be.
The eight network key findings drawn by the teachers involved in network five were not unexpected: collaboration, communication, continuity and consistency, flexibility, nurture, review, tailored and transition.  In full: collaboration – effective communication and contact are necessary to effective collaborative working between all stakeholders; communication – the importance of communication between all stakeholders, to ensure everyone understands their role in the provision; continuity and consistency of support across key stages has a significant impact on both the pupil’s school life, attainment and achievement and enables them to develop appropriate strategies; flexibility – support flexible in its scope can support the pupil in opportunities beyond those which the mainstream classroom can provide, such as individualized interaction and a ‘safe base’ with additional support and also meaningful access to the mainstream curriculum and a successful educational experience; nurture –  nurturing support can support children in experiencing developmental stages in an individualised time framework; review - regular reviews are key to successful support; tailored - support should be tailored to the individual; for some it will entail short term intervention; for others it will extend throughout their school life.  The schools identified that these are features of their present provision but that it is also valid to note that provision can become routine and that the strength of the provision lies in remembering the effectiveness of those key findings.  This means ensuring that the key findings are always central to provision and that they are reviewed regularly.

· It is possible and important to find new ways of doing what you are already doing or ways of restructuring your provision more effectively to support pupils.
This is a finding of the project as a whole.  Many of the schools involved in the networks used the networks to build on, enhance and improve their current provision, some of which was established through the previous years of RAISE funding and some which is standard provision in all schools.  The process of working as part of a professional learning community supported schools in reviewing what they were already doing or where they were in a process and using the project to ensure that the provision specifically addressed the needs of socially and economically deprived pupils.  A key phrase has been ‘One Step More’, i.e. what is the next thing we can add to our current provision that will deepen or transform that provision?
· The link between poverty and underachievement can be overcome but requires significant targeted support.  Targeted support has a knock on positive effect for learners across the school beyond the target group.
The outcomes from all the networks demonstrate the effectiveness of the provision provided and developed as part of this project.  Progress in writing skills, self-esteem, motivation, curriculum engagement, key skills and learning behaviour, social, emotional and behavioural needs were all evident in the target pupils during the duration of the project.  Teachers involved in the project noted that the difference may have come from the innovations they undertook, but may have also come from the fact that they identified specific disadvantaged and underachieving pupils whose needs they were aiming to meet.  In reality both reasons for the differences are likely to be the cause.  Therefore, ensuring progress can continue to be made if schools systematically identify socio-economically disadvantaged pupils who are underachieving, and plan for their provision.  This reflects the work undertaken by school 2 in network two, but moves it into a targeted provision encompassing all of school life rather than just pastoral support.
· Emotional well-being is a far-reaching concept beyond the obvious links to PSE.
All of the networks addressed the emotional well-being of the target pupils through curriculum or pastoral programmes and in some through both.  Project teachers note that emotional well-being is the pupil’s ability to be an independent learner, who has the confidence, self-esteem and motivation to engage in school life and learning and consequently to achieve and attain.  They also recognised that pupils’ emotional well-being will vary and therefore the provision for supporting needs should be varied in response. 


	10. Contributions made to other national and local priorities and initiatives

The project has linked to the LA priorities in the CYPP as identified in the original bid.
It links to the tackling the causes and impact of child poverty in core aim 7 and in the emotional well-being aspect of core aim 2 and 3.

In relation to core aim 7 the project has supported the raising of aspirations of both children and in some cases their parents.

In relation to the emotional well-being aspect of core aim 2 and 3 the project has reported to the LA working group for emotional well-being, who have requested the continued involvement of relevant staff from the project with the working group.  The working group have also offered their support to promote the successful outcomes of the project across the LA and linking it to existing provision and groups.  It is envisaged that the dissemination conference will support the beginning of this work.

The project has also linked to Community Focused Schools, using their support to provide training for one network and Springboard (aiming to raise adult basic skills, centred on delivery through community schools and helping to engage children in family learning) opportunities to parents as a consequence of involvement in a programme run by one network. 
The project supports the key characteristics of the School Effectiveness Framework:

Leadership:
school leaders motivating all those with an interest in learners’ well-being to co-ordinate their efforts to improve the outcomes for disadvantaged learners
by building ways of working together cross-agency to develop consistent approaches.
schools developing more distributive approaches to leadership in response to the challenge of socio-economic disadvantage
by using existing staff to provide the programmes and developments involved in this project, including the expertise of teachers, support staff and relevant external agencies.
Working with others:
schools becoming more focussed on the needs of socio-economically disadvantaged learners 

schools developing more of a community focus, encompassing parents, pupils and the wider community

this has increased in a few schools as a result of involvement in one network.
schools working more coherently with other agencies

targeted support more achievable through doing this. 
Works of professional practice:
staff in schools embracing an enquiry-based approach to professional development
all the teachers involved in the network have responded enthusiastically to the action research basis of our project.  The emphasis on data, standards and the development of professionals means that these networks have been Professional Learning Communities in effect.
members of staff working with other professionals within the school and more widely to develop a better understanding of the impact of poverty on pupils’ learning

a number of the networks have further developed this work.
schools sharing what they are learning about socio-economic with other schools

this is a major aim of the planning for our dissemination day.
Intervention and support:
schools targeting support more strategically to address the impact of poverty on disadvantaged learners
the targeted support of a school in network 2 demonstrates how this can be achieved.
schools differentiating this intervention and support according to the specific needs of socio-economically disadvantaged learners
the targeted support of a school in network 2 demonstrates how this can be achieved.
disadvantaged pupils’ (as a result of this intervention and support) making more rapid educational progress and experiencing a better sense of well-being

this is evident in the outcomes of a number of the networks, but especially network 3 focussing on enterprise.
Curriculum and teaching:
schools adapting teaching and learning to ensure better outcomes for disadvantaged learners

a feature of several networks.
the curriculum becoming more relevant to the needs and interests of disadvantaged learners

a feature of several networks.
teaching and learning strategies becoming more appropriate to the needs and interests of disadvantaged learners

a feature of several networks.




	11. Links with RAISE themes.

All networks - Strategies for improving learners’ motivation, behaviour, attendance and self esteem
Network 1 - Broader approaches to language development as a means of improving learning
Network 2 - Strategies for improving learners’ motivation, behaviour, attendance and self esteem
Network 3 - Making the school curriculum, more relevant and vocational
Network 4 - Increased efforts to engage parents in the learning of their children
Network 5 - Strategies for improving learners’ motivation, behaviour, attendance and self esteem


	12. What sustainable benefits will arise as a result of your project?
There are a number of sustainable benefits which have arisen as a result from the project.  Some of these are specific to the schools involved in certain networks:

Network 1 – Improved writing pedagogy shared across a Family of Schools and teachers who have a better understanding to create a pedagogy which promotes self-confidence and addresses potential disengagement, whilst also addressing the need to address the effects of disadvantage on children’s vocabulary.
Network 2 – Establishing a framework for future provision which is targeted at need and uses existing provision more cohesively.  Establishing a programme of work which can be built into the existing curriculum to address the effects of disadvantage.
Network 3 – Knowledge and understanding of embedding enterprise skills within the curriculum to address potential disengagement and to raise aspirations.
Network 4 – Established system of building and sustaining parental partnerships to support engagement with children’s learning using existing school resources and staff.  Some parental engagement in Springboard adult basic skills learning as a consequence of this project and eagerness to maintain contact with school activities.
Network 5- Joint working practices to support pupils, especially in transition.
Some of the sustainable benefits have arisen from the project as a whole and include:

· The benefits of teachers working together within a Professional Learning Community;

· The benefits of teachers participating in action research which provides them with opportunities to reflect on their practice and provision, especially in liaison with other teachers both within their school and other schools in their Family of Schools and within the LA.

· Using the expertise, skills and resources of other agencies and programmes such as the community focussed schools and working collaboratively.
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