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Curriculum Enrichment across Transition
	Project Lead School: Ysgol y Castell Community Primary School Kidwelly


	Name of Project Leader: Odette Nicholas
               Email Address:  admin.castell@ysgolccc.org.uk                         

                Telephone No:  01554 890762
             Local Authority: Carmarthenshire

	1. Participating Schools:

Glan y Mor Secondary School Burry Port

Pwll Community Primary School

Burry Port Junior Community Primary School

Pembrey Community Primary School



	2. Partnership Working:

The pupils led the project – each year 6 worked thematically on a locality based historical project with a creative focus.  The pupils discussed what they would like to investigate within their community and were a central part in the planning of each step; this therefore gave them the ability to take choose what they wanted to investigate.  The target group was chosen and became the focus for key targets when Key workers visited each school.  
All pupils were encouraged to attend the community and secondary school out of hours learning clubs and to participate in the visits.  This ensured that the target pupils would participate as they had a varying range of friendship groups. Involving all the pupils increased self-esteem and aspiration.  
From the beginning, pupils were part of discussions focusing on the development of independent skills and the understanding of how they learn. This empowered their journey.  
Questionnaires and pupil logs were used to record what the children like about teaching and learning and what changes they would make. 

Communication was essential with parents and this involved initial individual parent discussions informing each family of the aims and purpose of the project.  

In addition group meetings were held with the parents of Year 6 to inform them of the changes to the methods of teaching in the class and to highlight the benefits and encourage participation.  
Parents were also invited and encouraged to be part of any visits and activities and we fully involved community members. Different community groups were a vital part of the project and members were encouraged to discuss the planning and participate in any way.

Following the initial meetings at each school to discuss the projects aims, a group meeting was arranged to establish themes and collaboration.  Once the initial stages of each project were established, half termly meetings were held at the Secondary school.  
Close communication was essential and daily emails ensured up to date changes and questions were shared.  
As the project leader, I continued to visit the schools and worked closely with the transition co-ordinator at the secondary school who holds responsibility for linking with all the secondary staff.

Key workers established communication to each other through email and regular meetings: this continued throughout the project.

Ideas and methods used in other RAISE schools were shared during project leader meetings and links established to provide valuable information and support when required.

All outside agencies were invited to the Key workers meetings and many were able to attend and offer advice and further links.  
Many agencies that could not attend provided assistance through email: school visits involved discussing the project and its aims.  
Menter Cwm Gwendraeth sustained a close relationship throughout the project through discussions, planning and linking their work at Glan y Mor to the primary schools.

 

	3. Links with other RAISE initiatives:

The Project Leaders meetings have enabled many links to be made and has been essential in sharing ideas and experience.

Following our previous RAISE work and the development of our emotional literacy programme we have discussed the development of the two projects:

    Emotional Literacy across Transition
    Communication Enrichment and Philosophy for Children
This will also continue, as we will be developing our programme in school in light of final reports and published resources.

The use of the Catch Up programme is another area to be developed in our schools and we envisage visiting other schools, following the advice and experience they can offer.

The projects we have been able to share have also provided inspiration within schools to plan the next project for disadvantaged pupils.  

We are committed to continuing our project but are also looking at other projects to focus on developing reading.

    Reading for Meaning
     Improving Reading for Understanding
     Raising our Achievement in Reading

   

	4. Description of the activities undertaken:

Supporting the transition of socially disadvantaged pupils to key stage 3 through independent, problem solving learning opportunities within their community.

A target group was selected during the initial meeting. As a guide, the first criteria was the Non-verbal reasoning test results: we selected pupils who scored above 90 standardised score.  Another factor was receipt of free school meals.  Children who are not in receipt of free school meals, but whom the class teacher, head teacher and project leader identified in need of support – were chosen and the reasons described in the pupil profile.  The criteria were also based on knowledge of the pupil, their family and background.

The process of the project:
· Initial meeting of head teachers to decide on the project focus and discuss the aims and objectives with their staff.

· Meeting with county coordinator to plan a more detailed approach.

· Staff training for the project leader.

· Meeting with all core schools to discuss the target pupils and the learning opportunities within each school, based on each local community.

· Research and training discussed and arranged.  This was based on emotional literacy and the needs of pupils from a socio-disadvantaged background. 

· Within each school all the staff met to discuss their knowledge of the pupils and their strengths and needs. Ideas were shared and based on each community to develop a wide knowledge of the immediate community and any groups who could offer enrichment to the project.

· Training was undertaken and offered to all staff in the family of schools – emotional literacy based. http://www.hoppiwimbush.co.uk/ Rob Jewell FCA Cymru and Assessment for Learning.

· Discussion with Mentor Cwm Gwendraeth responsible for the out of hours Own Zone club in the secondary school.  

· Time allocated for each Year 6 class teacher to undertake research and to make community and Key Stage 3 staff links; also to write an outline activity plan that will provide a lead for the class work. Where possible the Key Stage 3 staff were involved and linked with each activity.

· A meeting of staff to discuss and share their progress on the development of the class projects and the target group pupil profiles.  Discussion of individual pupils and their learning styles with secondary staff.  Also to discuss the development of the Own Zone after school clubs with the key staff.

· Each year 6 key workers established a baseline for the target group using the LA’s assessment agreement tests.  The Southampton Emotional Literacy programme was provided to establish a baseline and activities.  

· The project involved collaborative working and the peer group was essential for the development of their emotional well being, therefore the whole Year 6 class was involved.  Class projects began and the key priority within each school was allowing the pupils to take the lead and following an Assessment for Learning approach. Key department staff from Glan y Mor visited the primary schools; Year 6 classes visited Glan y Mor and community groups worked with the pupils in school and in the community.  This encouraged all the pupils to attend community out of hour clubs.

· The project key workers continued to communicate weekly and also met twice a term.  Outside agencies were invited to all these meetings and were kept informed of the project’s progress.

· A residential visit to Snowdon was discussed from the onset of the project and an aim to ensure Year 6 classes had the opportunity to visit local places of interest.  It was impossible to arrange these local visits in the timescale; however this will be an aim for the next year.  

· The project leader met with parents from each school to discuss the project and arrangements for the visit to Snowdon.  This involved an overnight stay at Glan Llyn Urdd Centre.  On this first occasion we were unable to offer the option of walking and all pupils were transported to the top by train.  The secondary school P.E department staff attended and with their Year 10 Welsh baccalaureate pupils, who arranged and provided an evening of team building activities at Glan Llyn.   This encouraged the pupils to develop friendship networks.

· Target pupils were chosen and trained as peer mentor for secondary transition.

· At the end of the year, pupils presented a drama production about their projects, which they had written and produced with the support of the secondary school Drama department.  This was also an opportunity to share photographs and films of their community projects and the visit to Snowdon.  Pupils from each project were invited to share their own projects. 
· A final meeting was held to feedback on the progress and establish any challenges. Ideas were shared to plan for the next year and resources made for the new staff to follow the project plan.

· The head teachers meet monthly and Raise is now an agenda item.  It was decided at the end of the Summer Term to allocate funds from their transition budget towards continuing the project and ensuring the visit to Snowdon becomes established.



	5. Objectives

· Outcomes:

We are looking to achieve a long-term target of:

Improving the relationships and self-esteem of the targeted pupils in Key Stage 3 and 4, which in turn will improve their achievements.  

To improve and develop collaboration with others and encourage them to join groups, societies and clubs.  Their improved self esteem and sense of worth will result in improved attitude, attendance and achievements in academic subjects.  From tracking our pupils through Key Stage 3 and 4, our main aim is to improve attendance and aspirations through linking with parents, the community and developing early relationships with mentor teachers to ensure every young adult has someone who can encourage and promote their learning journey.  

As a family of schools we have been able to highlight the effect of socio-economic factors not only on individual pupils but how this can affect the class, school and community.  This has now become a firm focus on the agenda for collaborative working within the schools.

Developing a ‘Foundation Phase’ approach within the Year 6 classroom has showed significant results and has impacted on the Key Stage 2 departments.  We are also committed to continue this work and build upon it to reach pupils within each year group.

All pupils have shown an increase in their academic achievements and attendance but most significantly in their self-esteem and attitude.  We have many individual cases of igniting a pupil’s enthusiasm and passion for learning through the creative curriculum, which I feel, is a key to the projects success.

We will continue to track the results through Key Stage 3 and 4 and these pupils will return to become pupil mentors to future target groups.
Transition meetings are a key focus for the schools and RAISE and assessment are now a part of a long-term agenda.  I feel this project has shown how the family of schools can work positively together for a common aim.  Staff have established a close working relationship and have shared the benefits within their schools.  Head teachers will now encourage all year group teachers to meet and work together and link with the secondary staff.

It is these relationships that are the key to making a project a success and encouraging a positive approach.   It is essential that all of the departments meet to share their knowledge of pupils and their individual ideas and expertise.  

The project links with the current transition policy and we have been able to develop links for all year groups to visit Glan y Mor secondary school to work with the staff, as this develops we can build on our current capacity of meeting the needs of target groups.

The Welsh Baccalaureate link has been a very successful part of the project and following Year 10 pupils meeting Year 6 pupils during the Snowdon trip, they have visited and assisted within each school.  Many also spoke to the parents during the parents’ evening and have provided a friendly face for pupils during their first term at their new school.

Community links are being established in each setting and this will be built upon and continue for each target group in Year 6 and shared with other year groups.
· Outputs:

Each school has produced a school, class and parents’ pack that will be used for each Year 6 class to provide a framework for collaboration within the family of schools.

The information provides the local knowledge that is required to take part in visits within the community.  This includes walks, lists of relevant books and photographs.  A list of all the local community groups will need to be continually updated.

The class resource provides the scheme of work and lessons undertaken.  This will help to guide each teacher through the project but the approach was pupil led and any year group may want to take their project in a different direction.  This will be encouraged and will lead to extra resources and activities being published and added to the pack.

The parents’ pack contains activity cards and information linked to the activities that will encourage reinforcement and an interest in their child’s learning.

In addition the scheme that is completed for the Year 6 year group will enable the departments within the secondary school to provide activities in Year 7 that build upon the skills and knowledge attained.


	6. Description of monitoring and evaluation process:

All of the pupils completed assessments in line with LA procedures.  The non-verbal reasoning test was used to help identify the target group.

These were completed at the beginning and the end of the project:

NFER maths

All Wales Reading Test 
Single Word Spelling Test
Pupils completed the CATS test at the end of the project as part of the transition to Glan y Mor secondary school.

To measure their emotional literacy levels and progress the Southampton project was adopted and the questionnaires and scores used to provide a visual chart.

Each Key worker also completed close observations and discussions with parents throughout the project.

Secondary key workers continue this process to monitor the results throughout the secondary education process towards GCSE examinations.  This will provide a longer term tracking process.

Monitoring of the project was continual and there were regular meetings and dialogue with all the staff, coordinators and head teachers.  All the pupils kept a learning log of their thoughts.  Observation of many activities, visits and the final show were most effective in observing the enthusiasm and enjoyment within each school.

The final products will be fully evaluated when they are used by futureYear 6 class and changes will be made as it evolves.

	7. Description of the dissemination activities 

Throughout the project, I have spoken on behalf of the LA sharing good practice for Assessment for Learning and the Foundation Phase.  The impact of RAISE and the effect socio-economic disadvantages have on pupils has been a key focus.  It has also become an agenda item on governors’ and head teachers’ meetings and a key focus on our family of schools’ transition plans.

All the outside agencies have been kept informed of the progress throughout the project and will also be part of steering the projects further as it develops each year.

The project leaders’ meetings have been an excellent platform for sharing good practice and developing ideas.

Each key worker meeting enabled every key worker to update the other schools on individual school progress.

Every term the head teachers’ transition meeting within the family of schools discussed the project’s progress and any issues as they arise.

We have taken part in hosting a workshop at the RAISE conference at Llandrindod Wells where a primary and secondary key worker shared their activities and experiences.

Each school welcomed any visitors to visit the project throughout its development.

Every school showcased its project inviting schools, agencies, parents and the community to visit and either look at the work produced or where applicable a drama production was arranged.  This also allowed the residential experience to Snowdon to be shared.

Although these events were arranged during the Summer term 2010, we are aware that this is a busy time for professionals and the community and everyone continues to be welcomed at any time.



	8. Main findings of the evaluation:

· Parent interest and contribution is essential for pupil progress – working in conjunction with the parents and carers is a key part in educating children.

· Although there is not enough evidence to prove low self esteem effect educational attainment it has been linked to seeking and sustaining employment.

· Emotional literacy effects learning – if pupils are not happy and settled in school they will find it very difficult to develop relationships with their peers and teachers, which impacts on all areas of school.

· Many factors of education have barriers for pupils from socio-economic disadvantaged backgrounds – using the community as the main resource enables the learning resource to be accessible and have meaning to everyone.

· Engaging the community breaks down barriers for  children – feeling part of the community and developing relationships with a range of adults enlightens pupils to the many different options that are available to them as adults.

· Disengagement at secondary school age is a key factor – developing teacher and pupil relationships with key staff at primary age could assist pupils through their emotional and academic development.

· The structure of schools enables primary staff to have closer relationships with pupils and family, which can change during secondary education.  Through developing links with secondary and primary school staff, relationships can be built upon to ensure the full support of a home and school relationship benefits everyone.



	9. Evaluation of the initiative as a whole

All the key workers have noted a significant improvement within their Year 6 classroom as a result of the project.  All the final pen pictures show that the pupils have a raised level within their emotional literacy breakdown.

Emotional literacy – self-awareness, self-regulation, social skills, empathy and motivation – all pupils showed improvement.

The project-based approach has successfully motivated not only the pupils but also the teachers.  It was an excellent step into the skills based teaching and learning approach.

From the comparison of the questionnaires at the beginning and at the end of the project it was concluded 100% of pupils had an element of stress and worry about their transfer to secondary school compared to 0.3% at the end.  All the pupils noted a favourable response to working closely with key workers from the secondary school and noted the creative approach of the activities had helped them to make friends easier.

97% of the target group attended the Snowdon visit and 97% of pupils noted they made friends from another school and felt the experience was helpful.  It was noted by 73% of pupils that PE was worrying them before they met the staff from the PE department during the visit.

School attendance during the academic year improved for 97% of the target group of pupils but it will be the longer term tracking throughout Key stage 3 and 4 that is essential in measuring the effectiveness in engaging and motivating pupils throughout secondary school.  It is essential that the key workers who have worked with the pupils during the project continue to monitor and encourage them through their next stage of education.

Staff development across the family of schools has been a key factor of the project and a very successful network has been established.  There has been training and an emphasis to develop staff knowledge of emotional literacy and Assessment for Learning, which have been used effectively within the project.  

100% of parents gave positive feedback of the project and have engaged with the schools.  Although this is very positive, it is essential that parental engagement is continual and encouraged throughout each year.

The development of out of hours learning was managed by the own zone initiative and the key workers attended all our meetings and our residential visit to Snowdon.  This ensured that the staff are now known to the pupils.  Unfortunately, attendance at these clubs were not as successful as anticipated with only one school attending.  This has been discussed and will be a key focus for the next phase.

Local projects have made links with their communities and have been successful in meeting key members of local councils, fora and groups.  There have been positive outcomes from all members concerning this.

Academic progress has been measured:

Reading has improved for 90% of the target group.

Spelling has improved for 67% of the target group.

Maths has improved for 70% of the target group.
All pupils achieved level 4 and above in their Key stage teacher assessment – 4 pupils higher than predicted.

From evaluating the project activities, some show a significant emphasis on speaking, listening, problem solving and developing the key aspects of working together. These were the primary aim.  This significant improvement will enable the pupils to engage with their future learning.

Following on the evaluation, individual schools will focus on developing key areas.  As a result of collaborative working within the family of schools, the emphasis will be focusing on this strength and linking with the RAISE projects from other areas to learn from their experiences.

Apart from the significant improvement to pupils’ emotional literacy and attendance, the other strength has been the networking within the family of schools and how significant this has been in providing support for each other and sharing of expertise and skills.  This is an element that can be built upon with all year groups, particularly encouraging key stage 2 staff to work with teachers from the secondary school. This was, however, a challenge during the project, as it proved very difficult to arrange time for staff to meet due to time constraints and timetables. Nevertheless, for the development of secondary links with families it is essential to value the links that are established and to build upon these.  
Primary teachers have the advantage of being accessible to pupils and their family and therefore have a great insight into the challenges and disadvantages faced by pupils daily.  
It is this relationship with the pupils that needs to become established with secondary staff at a key time before pupils build any defences and lose any aspiration for their future.



	10. Contributions made to other national and local priorities and initiatives

The project has benefitted from working with the pupils involved with the Welsh baccalaureate scheme.  They have been a key part of assisting the pupil transfer.

We have also worked closely with Menter Cwm Gwendraeth and their Own Zone out of hour’s club based at the secondary school.

The project has been extremely successful in highlighting many issues faced by learners from socio-economically disadvantaged groups.

Leadership:

Through the framework of the project it has been essential to have the RAISE issue as an agenda item as a management focus.  This has ensured all areas of management – head teachers, advisors, governors and management teams have discussed the issues and continue to plan and target key pupils and resources. 

Working with others:

Each element has been successfully addressed and the significant benefits have been discussed and recorded.  Each school has been able to target and prove the benefits of the projects.

Works of Professional Practice:

As a project leader, I feel I have had the benefit of developing significantly from the project and understanding the implications and challenge that pupils face.  From working with different professionals I have a key focus on supporting pupils during their transition.  

Each key worker also has the advantage of using the knowledge gained through the project to begin a further enquiry and the knowledge to now link with other RAISE schools and initiatives.  This process has already begun.  The project has ignited this focus but it is essential that time is spent to develop this knowledge and understanding further in schools.

Intervention and Support:

From taking time to evaluate the project and reflect on the work we have completed, we can now agree an action plan to tackle the issue further through our individual school approach and as a family of schools.

Improvement and accountability:

There has been a significant amount of data and collating information from stakeholders from the onset of the project.  This has ensured effective interpretation and conclusions.  This will need to continue with each cohort as they now progress within Key Stage 3 and 4 and begin for the second cohort this year.  This will challenge each school and ensure the project’s aims are met.

Curriculum and teaching:

The barriers our pupils face can escalate in a computer and class based curriculum.  Through the community based project all the pupils have been able to access materials and complete research within their own community.  Children instinctively like to talk about topics they recognise: they can relate to local history and geography and share with family and friends without barriers from disadvantage.  Drama and craft have developed basic skills through a kinaesthetic approach. 


	11. Links with RAISE themes.

· Improving transition processes for disadvantaged learners moving between the stages of education;

· Schools’ community focus through greater involvement of the wider community;
· Strategies for improving learners’ motivation, behaviour, attendance and self esteem;

· Multi-agency approaches to support the progress of disadvantaged learners; 

· Increased efforts to engage parents in their children’s learning;

· Making the school curriculum more relevant and vocational.

	12. What sustainable benefits will arise as a result of your project?

Firstly, the initial cohort of pupils who have begun their secondary education feeling happy.

Secondly, the knowledge gained, the staff development and the network groups that have been established.

Each school has produced a school, class and parents’ pack which will enable the project to continue each year even if key staff leave or move to a different year group.

The project links with the current transition policy and we have been able to develop links for all year groups to visit Glan y Mor to work with the staff. As this continually develops, we can build upon our current capacity of meeting the needs of target groups.

Community links have been established in each school and will be developed further and updated.

Using other RAISE projects as a key aspect of project development within the schools.
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