PROGRESS IN HISTORY
Introduction

Several years ago the Humanities Advisory Team produced a document entitled “The History National Curriculum: Use of Level Descriptors” This publication, “Progress in History” is a revision and major up date of that document. It takes account of the minor changes introduced by Curriculum 2000.

The change of title to “Progress in History” is significant as it reflects the change in purpose of the publication. The original document was intended to help teachers be clear about the structure of the attainment target in history. This was done by breaking down each level description into sections that were related to what then were called the key elements in the programmes of study. The intention was to enable teachers to see how each level statement related to each key element. It was hoped that this would make planning and assessing history more straightforward. It was not intended that this would undermine the original purpose of the level descriptions which was to enable teachers to take a holistic view of a pupil’s performance at the end of a key stage.

The purpose of this publication is to provide teachers with support in addressing the issues identified

 in the summary of aims and in the rest of this document. The break down of the attainment target into statements that match the structure of the programmes of study has been retained and is intended to facilitate the production of learning objectives that are tied to attainment levels. This will enable teachers to communicate to pupils clear expectations about performance in the subject. This will be most effective when all concerned have a shared understanding of the nature of the history. The draft learning and teaching policy is intended to emphasise the need for carefully designed learning activities and strategies to meet the needs of all learners.
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Progress in History – A Summary of Aims for this Document

· To highlight the connection between learning objectives and the level descriptions in the history attainment target.

· To explain the connection between curriculum planning in history, progress in learning and the history attainment target. Making progress in history is rooted in pupils being able to understand and discuss the nature of history as defined in the National Curriculum in Wales.

· To aid curriculum planning and teaching by providing an interpretation of the nature of history. Teachers need to have a common and agreed understanding of the nature of history if they are going to teach the subject effectively and consistently to develop pupils’ understanding of history.

· To highlight the significance of the focus statements in the subject. They describe what pupils should be taught and be given the opportunity to experience in the subject in KS1, KS2 and KS3. They also show how teaching and learning should build on the pupils’ prior experience as they move from key stage to key stage. 

· To draw teachers’ attention to the draft Schools Service policy for learning and teaching. The purpose is to stimulate discussion and encourage and support schools in the production of their own learning and teaching policies. The draft policy reflects the growth in knowledge about learning processes. This knowledge will enhance efforts to challenge and support pupils as they make progress in their understanding of history. 

· To provide examples of structures for short and sustained enquiries. These reflect the draft policy on learning and teaching and emphasis the need for careful planning and structuring to ensure pupils are actively engaged in their learning which is focused on developing a ever deeper understanding of the nature of the subject and the aspect of the past under study.

· To assist teachers in making judgements about pupils’ progress in history so it may be articulated and passed from teacher to teacher and from school to school as pupils move through the education system.

· To enable teachers to explain to pupils, parents and governors the nature of history and what progress in the subject looks like in KS1, 2 and 3.

· To support teachers in reviewing statements of history policy and aims.

· To support teachers in reviewing schemes of work and short term planning with the purpose of ensuring that clear, explicit learning objectives and appropriate learning activities are included to promote progress in understanding of the nature of history.  

· To support teachers in the production and maintenance of a history portfolio containing examples of pupils’ work and teachers’ commentaries that exemplify standards of performance achieved set against criteria contained in the schemes of work.

Learning objectives

Since the original publication was produced, it has become increasingly obvious that good quality assessment of pupils’ performance as defined in terms of National Curriculum history is not possible unless the learning and teaching of the subject has been focused on achieving the outcomes defined in the attainment target. 

Consequently the level descriptions should be seen as a planning aid – particularly as the scaffolding to support the production of good quality learning objectives. Therefore, if the desired outcomes for learning in history from KS1 to KS3 are to be achieved, learning objectives have to be articulated clearly and explicitly in the schemes of work and provide a balanced coverage of the various elements of the subject. These broad learning objectives should drive the schemes of work. 

Planning for progress

The attainment target can serve another essential function – to identify what progress in National Curriculum history should look like. This is very important if teachers are to plan work for pupils which is progressively more challenging as pupils move up through each key stage. The attainment target can also provide a basis for giving pupils advice on what they have got to do next to improve their work in the subject.

As they stand, the level descriptions in the attainment target are too general to provide detailed guidance for these purposes. However they do provide the framework in which teachers can devise suitable learning objectives to share with pupils and communicate to them clear expectations about performance in the subject. 

This approach is exemplified very clearly in the QCA schemes of work with sections on expectations, learning objectives and learning outcomes. (1) There are QCA schemes of work for a variety of topics in KS1, KS2 and KS3. They can also be used as a model for the structure of schemes of work for schools in Wales. 

The section on expectations draws on the level statements in the attainment target and relates the information to the specific focus of each unit of work. Expected outcomes for pupils are described for most of the pupils in the class or year group, for pupils who have not made so much progress and for those who have progressed further. The learning objectives describe what pupils have to do to achieve the expected progress while the sections on learning outcomes say what pupils should be able to do, understand and know as a consequence of working on each learning objective. 

This detailed and rigorous focus on the learning process and outcomes ensures that planning is thorough and continually addresses the question “What do I expect pupils to be able to do, understand and to know as a consequence of undertaking a particular learning activity”. 

Key stage assessment

It is important to remember the main function of the level descriptions. “The … level descriptions describe the types and range of performance that pupils working at a particular level should characteristically demonstrate. In deciding on a pupil’s level of attainment at the end of a key stage, teachers should judge which description best fits the pupil’s performance. Each description should be considered in conjunction with the descriptions for the adjacent levels.”

The performance of the great majority of pupils should be within the following ranges: -

Range of levels




1 – 3 
by the end of KS1








2 – 5
by the end of KS2








3 – 7 
by the end of KS3

“Level 8 is available for very able pupils, and, to help teachers to differentiate exceptional performance at KS3, a description above level 8 is provided.” (2) 

The “best fit” approach to assessment indicates that teachers should be able to draw on the full range of pupils’ work to form a judgement about progress in the subject and not rely on an approach dominated by testing. 

The nature of history

In addition to a clear appreciation of what progress looks like, teachers and pupils need to have a shared understanding of the nature of history as a subject in the National Curriculum. This is essential if planning for learning and teaching is to be undertaken from the right starting point. History is both an enquiry into the past and an account of the past. Given that the study of history is based fundamentally upon the study of the available evidence and its interpretation, the study of the subject is a dialogue between the present and the past. Undertaking the dialogue means asking questions of the evidence and constructing a series of plausible answers or accounts of the past that are tentative in nature.

The learning experience

If this dialogue with the past is going to be built on sound foundations, the teacher and the learner have to be aware of the conditions that are necessary if learners are to be successful in creating their own valid, but tentative account of the past. For this reason, this document contains a copy of the draft School Service policy for learning and teaching. 

This document also contains guidance on how to plan historical enquiries. The intention is to promote discussion between teachers and pupils about the nature of enquiry. If learners are to develop a good understanding of the processes of learning and a proper appreciation of the study of history as a dialogue with the past, then they need to develop the capacity to carry out short and sustained enquiries into evidence about the past. Using an enquiry approach to learning will support the development of the National Curriculum common requirements. 

Key stage focus statements

What pupils should be able to do, know and understand as a consequence of studying history in the National Curriculum is defined in the focus statements and study unit descriptions in each of the key stages. Teachers’ planning should enable pupils to demonstrate what they can do, do know and understand as a consequence of studying each unit and undertaking the programme of study for each key stage.

For this reason, teachers are strongly recommended to preface each key stage scheme of work with the appropriate focus statement and each unit with its statement of what should be taught. Then these statements can be regularly checked against the detail of the schemes of work and against pupils’ learning to see if the overall aims of National Curriculum history have been achieved. To help teachers do this, the focus statements for each key stage have been included in this document in a form that should assist in undertaking this task. Particular attention needs to be paid to the statement “Build on the knowledge, understanding and skills acquired at” KS1and KS2. (3)
(1) www.standards.dfes.gov.uk/schemes/. (The Qualifications and Curriculum Authority have produced the schemes of work for the National Curriculum in England. They are useful guidance but cannot be applied wholesale to the history National Curriculum in Wales).

(2 History in the National Curriculum in Wales, Cardiff, ACCAC,  2000.

(3) Ditto.

The Nature of History in the National Curriculum in Wales

History is both an enquiry into the past and an account of the past. The past influences all aspects of our lives. It shapes the attitudes, values, beliefs and customs of every community and society. 

Through an active study of the past, pupils can acquire a sense of perspective about the present as well as gain an appreciation of the ‘otherness’ of the past. History contributes to pupils’ understanding of how societies function in different times and places. Therefore learning about the past through taking an active part in historical investigations, arguments and debates helps pupils make sense of the world in which they live, develops the concept of global citizenship and promotes the development of a positive sense of their cultural identity and heritage.

Finding out about the past develops a range of skills and is based on a number of conceptual foundations that are reflected in the programmes of study for the National Curriculum. These concepts, which are to do with the study of history include evidence, interpretation, significance, specificity, time, chronology, sequence, cause, motive, consequence, change, continuity, similarity, difference, progress and regression.
Evidence is what remains of the past together with interpretations of the past and is the basis for any historical enquiry. (4. Historical Enquiry). Any record of the past is incomplete and involves interpreting what remains and trying to explain and represent what happened. This process of dialogue with the past can produce different views and accounts of themes, events and personalities in the past. 

(3. Interpretations of History).

The study of history requires an understanding of how time is measured and the labels given to units of time. Chronology is the order or sequence in which things happened in the past and the relative time gaps between events. (1. Chronological Awareness).  

Studying the past is an investigation to find out what caused things to happen and the motives, values and attitudes of the people involved. The results, effects or consequences of events and actions have to be explained if we are to make sense of the past. (2. Historical Knowledge and Understanding).

Historians want to know why and how things change. They also try to explain continuity in the sense of how events are linked together and continuity meaning that some things appear not to change over time. 

(2. Historical Knowledge and Understanding).

Historians try to identify and explain similarities and differences when comparing events and personalities. They study improvements in the past - progress - and where things seem to have got worse, the idea of regression. (2. Historical Knowledge and Understanding). 

The study of history at school requires pupils to communicate to other people their knowledge, skills and understanding of the subject. This means that pupils need to develop the ability to understanding and use accurately and with increasing sophistication the vocabulary and concepts concerned with investigating the past and particular historical themes, events and personalities. (5. Organisation and Communication).

(This statement about the nature of the subject and the associated aims could form the basis for a policy statement for the subject).

The Aims of History

· To engage pupils in an intellectually challenging, relevant and enjoyable study of the past.

· To develop the intellectual and social skills and competencies necessary for pupils to undertake historical enquiries in and out of school.

· To develop the key skills of speaking, listening, reading, writing, numeracy and IT.

· To develop pupils’ understanding of the nature and significance of historical evidence and the ability to handle it critically being aware that the evidence can be interpreted differently.

· To develop pupils’ sense of time, sequence, change and chronology.

· To develop pupils’ capacity to use the concepts of cause, consequence and motivation appropriately.

· To help pupils to develop a sense of the ‘otherness’ of the past and what in might have been like to live in a different time and place.

· To help pupils develop a positive sense of their cultural identity and heritage in the context of contemporary Wales through the study of Welsh history. 

· To help pupils acquire a framework of knowledge and understanding about the past that helps them make sense of the present and set it in a historical context.

· To investigate important cultural, social and political issues with sensitivity to the range of attitudes and values associated with such issues. 

· To develop awareness and a positive appreciation of the ethnic, cultural, economic and political diversity of human society in the context of global citizenship.

· To develop an understanding of some of the important characteristics of a number of significant themes, events and personalities in the past. 

	Draft: March 1st 2001

SCHOOLS SERVICE POLICY FOR LEARNING AND TEACHING



	Purposes

1. To promote pupils’ experiences in school which enhance their skills and belief in themselves as capable learners.  

2. To promote experiences of learning in school which fosters pupils’ enthusiasm to learn in other 

contexts and throughout their lives. 

3. To promote teaching which is informed by understandings about learning processes.

4. To promote teaching which challenges and supports all pupils in order to ensure high standards of achievement.



	Principles



	
	Learning


	Teaching

	1.
	Learning takes place when the learner makes sense of the new. This involves building patterns of meaning and making connections with what is already known.


	Effective teaching provides bridges for the learner between the known and the new.  

	2.
	Physical and emotional welfare provides the preconditions for learning. 


	Schools work with parents and other agencies to promote positive preconditions for learning.



	3.
	A state of relaxed alertness is conducive to effective learning.


	Effective teaching creates a stimulating environment and an atmosphere where learners feel secure.



	4.
	Effective learners value learning.


	Schools work in multi-faceted ways within and beyond the school to promote a positive learning culture.



	5.
	Effective learners are self-confident about their potential to master new learning and persistent in facing challenge.


	Effective teaching acknowledges that learning sometimes involves struggle.  It provides challenge, promotes persistence and rewards effort.



	6.
	Learning takes place when tasks present achievable challenge.


	Effective teaching ensures a match between the skills of the learner and the challenge of the task.




	7.
	Learning is often developed, deepened and extended through oral interaction


	Effective teaching involves a range of interactions between teacher and learner and between peer learners.



	8.
	Effective learners are aware of, and reflect on their own learning.


	Effective teaching includes talking about learning.  It supports pupils in developing the language and capacity to think about and review their own progress as learners.



	9.
	Effective learners are well motivated.  They see purpose and intrinsic value in their learning.


	Effective teaching sustains the excitement of learning.  Learning objectives are clear and shared with pupils.



	10.
	Effective learners take responsibility for their own learning.


	Effective teaching respects pupils’ autonomy as learners. It provides opportunities for making choices and decisions and incrementally builds the skills needed for independent work.



	11.
	Intelligent thinking and action can be developed.


	Effective teaching has high and open-ended expectations.  It actively develops strategies such as problem solving, decision-making and remembering.



	12.
	Intelligence takes different forms and these are reflected in peoples’ different profiles of intelligence. 
	Effective teaching provides a variety of activities and experience so as to harness, extend and make connections between different forms of intelligence. 



	13.
	There are different styles of learning that some learners prefer.
	Effective teaching provides for, and at times, requires different learning styles.



	Procedures

1. The LEA will work with the community to build strong schools where learning and achievement are central to the concerns of all. 

2. The LEA will work with schools to engender and sustain professional debate about learning and teaching that engages both with principles and the detail of classroom practice. 

3. The LEA will work with schools to provide guidance, advice and support for the development of policies and practice in teaching for learning.  This will be undertaken generically, for specific curriculum subjects, for Early Years and for Special Educational Needs. 

4. Through the policy and practices of Supported School Self Development the LEA will work with schools in support of continuous improvement in the quality of learning and teaching.




	HISTORY ATTAINMENT TARGET - IDENTIFYING WHAT PUPILS CAN DO, DO KNOW AND UNDERSTAND RELATED TO EACH PROGRAMME OF STUDY



	Level


	1.   Chronological Awareness
	2.   Historical Knowledge and Understanding
	3.   Interpretations of History
	4.   Historical Enquiry
	5. Organisation and Communication

	1
	· Show awareness of the distinction between present and past in their own and other people’s lives.


· Show an emerging sense of chronology by sequencing a few events and objects and by using everyday terms about the passing of time.


	· Know and recount episodes from stories about the past.
	· Begin to recognise representations of the past.
	· Begin to find answers to simple questions about the past from historical sources.
	· Recognise and group items of information to communicate their awareness of the past.

	2
	· Make distinctions between aspects of their own lives and past times.


· Show a developing sense of chronology by using terms concerned with the passing of time, by ordering events and objects.


	· Demonstrate knowledge of aspects of the past beyond living memory and of some of the main events and people studied.


· Begin to recognise that there are reasons why people in the past acted as they did.
	· Begin to recognise that there are different ways of representing the past.
	· Answer questions about the past by making simple observations from historical sources.
	· Begin to select, organise and communicate items of information about the past.

	3
	· Show understanding of chronology by their increasing awareness that the past can be divided into different periods of time.
	· Demonstrate knowledge of some of the main events, people and changes.


· Begin to give a few reasons for, and results of main events and changes.


· Recognise some similarities and differences between periods.


	· Identify some of the different ways in which the past is represented.
	· Ask and answer questions about the past by using historical sources.
	· Select, organise and communicate historical information in a variety of ways.


	Level


	1.   Chronological Awareness
	2.   Historical Knowledge and Understanding
	3.   Interpretations of History
	4.   Historical Enquiry
	5. Organisation and Communication

	4
	· Describe the characteristic features of past societies and periods.

	· Show knowledge and understanding of aspects of history.


· Describe the characteristic features of past societies and periods.


· Identify changes within and across periods.


· Describe some of the main events, people and changes.  Give some of the causes and consequences of the main events and changes.


	· Show how some aspects of the past have been represented and interpreted in different ways.
	· Begin to select and combine information from historical sources.
	· Begin to produce structured work, making appropriate use of dates and terms.

	5
	· Use knowledge to describe and begin to make links between features of past societies and periods.
	· Describe events, people and changes.


· Describe and make links between the relevant causes and consequences of events and changes.

· Show an increasing depth of knowledge and understanding of aspects of the history of Wales and Britain etc.

· Use knowledge to describe, and to begin to make links between features of past societies and periods.


	· Know that some events, people and changes have been interpreted in different ways and suggest possible reasons for this.
	· Use knowledge and understanding to evaluate historical sources and identify those which are useful to answer specific questions.
	· Select and organise information to produce structured work making appropriate use of dates and terms.


	Level


	1.   Chronological Awareness
	2.   Historical Knowledge and Understanding
	3.   Interpretations of History
	4.   Historical Enquiry
	5. Organisation and Communication

	6
	· Make links between features within and across periods.
	· Use knowledge and understanding of the history of Wales and Britain etc. to describe past societies and periods.


· Make links between features within and across periods.


· Examine and begin to analyse the causes and consequences of events and changes.


	· Describe, and are beginning to explain, different historical interpretations of events, people and changes.
	· Suggest lines of enquiry.


· Identify and evaluate historical sources, which are used critically to reach and support conclusions.
	· Select, organise and deploy relevant information to produce structured work, making appropriate use of dates and terms.

	7
	· Use knowledge and understanding to analyse relationships between features of a particular period or society.
	· Make links between outline and detailed knowledge and understanding of the history of Wales and Britain etc.


· Use knowledge and understanding to analyse relationships between features of a particular period or society.


· Analyse the causes and consequences of events and changes.


	· Explain how and why different historical interpretations have been produced.
	· Begin to show independence in following lines of enquiry.


· Identify and evaluate historical sources, which they use critically in relation to specific questions.


· Beginning to reach substantiated conclusions independently.
	· Select, organise and deploy relevant information to produce well-structured narratives, descriptions and explanations, making appropriate use of dates and terms.


	Level


	1.   Chronological Awareness
	2.   Historical Knowledge and Understanding
	3.   Interpretations of History
	4.   Historical Enquiry
	5. Organisation and Communication

	8
	· Use outline and detailed knowledge and understanding of the history of Wales and Britain etc. to analyse the relationships between events, people and changes and between the features of past societies.
	· Use outline and detailed knowledge and understanding of the history of Wales and Britain etc. to analyse the relationships between events, people and changes and between the features of past societies.


· Explanations for, and analyses of, the causes and consequences of events and changes are set in their wider historical context.


	· Analyse and explain different historical interpretations and are beginning to evaluate them.
	· Use knowledge and historical sources critically to carry out enquiries about historical topics and independently reach substantiated conclusions.
	· Select, organise and deploy relevant information to produce consistently well-structured narratives, descriptions and explanations, making appropriate use of dates and terms.

	Exc.

perf.
	· Use extensive and detailed knowledge and understanding of the history of Wales and Britain etc. to analyse relationships between a wide range of events, people, ideas and changes and between the features of past societies.

	· Use extensive and detailed knowledge and understanding of the history of Wales and Britain etc. to analyse relationships between a wide range of events, people, ideas and changes and between the features of past societies.


· Explanations for, and analyses of, the causes and consequences of events and changes are well substantiated and set in their wider historical context. Analyse links between events and developments that took place in different countries and in different periods.


	· Make balanced judgements about the value of differing interpretations of historical events and developments in relation to their historical context.
	· Draw on historical knowledge and understanding and use historical sources critically.


· Carry out enquiries about historical topics and independently reach and sustain substantiated and balanced conclusions.
	· Select, organise and deploy a wide range of relevant information to produce consistently well-structured narratives, descriptions and explanations, making appropriate use of dates and terms.


	History Focus Statements



	Key Stage 1


	Key Stage 2
	Key Stage 3

	
	Build on the knowledge, understanding and skills acquired at KS1.


	Build on the knowledge, understanding and skills acquired at KS2.



	· Pupils should be given opportunities to develop an awareness of the ways in which the past is different from the present.


	· Pupils sound be given opportunities to develop an awareness of the characteristics of different periods in the past from the earliest times to the present,

· and the way in which periods of history are different from each other.
· They should be taught about the ways of life of different people in these periods of history, drawing on important developments, key events and notable people in their locality, Wales and Britain.

	· They should be taught, in chronological order about the main political, economic, social and cultural features of selected periods from the histories of Wales and Britain during the last millennium.
· They should be given opportunities to place these developments in context by studying aspects of European and world history, of the historical experiences of the countries which make up the British Isles, and of the history of their own locality.
· They should be taught about the diversity of peoples’ experience in each selected period and

·  They should have opportunities to study aspects of the past in depth and the spiritual and moral values of the periods studied.



	· They should be taught to develop an awareness of chronology,
· of different types of historical sources,

· and to communicate their knowledge and understanding in a variety of ways.

	· They should be helped to develop their understanding of chronology,
· to use a range of historical sources, including representations and interpretations of the past,

· and to organise and communicate their knowledge, understanding and skills in an increasing variety of ways.

	· They should have opportunities to establish their sense chronology, 
· helped to develop their understanding of causation and change over time,
· and to use and evaluate a range of historical sources and interpretations.
· They should communicate and record their knowledge and understanding with increasing independence.
 


The focus statement for each key stage has been broken down into its component parts to make it possible to identify, as far as possible, progression from one key stage to the next. Also command words and key concepts have been highlighted to assist in tracking progression.

Enquiry

Planning a short term historical enquiry

	Engage 

5 minutes
	Whole class. 

Where did we get to last session?

Clarify the learning objective/s and session activities.



	Explore 

10 minutes


	Whole class, pairs or groups.

Ascertain present level of understanding based on previous learning. 

The big picture. 

Focus on the main concept or idea with a stimulus that encourages pupils to ask and answer what, why, when, who, which, how type questions.

Short question and answer session or discussion exploring the questions or suggesting possible answers. Concept mapping. Produce brief, rough notes, diagrams or pictures. Physically manipulating ideas presented as statements, images, objects etc.



	Challenge

30 minutes
	Groups, pairs or individual. 

Exploration enables the pupils to clarify their own ideas. Now challenge them to move their thinking on by presenting some new data, evidence or information for analysis.

Small scale enquiry, a research task or problem solving activity.



	Apply

10 minutes


	Groups, pairs or individual. 

Consolidate learning by applying new ideas or thoughts to a different, but related situation. 

	Reflect

5 minutes


	Whole class or group.

Pupils review and summarise what they have learnt and how they learnt it. Share learning through discussion and questions.




Adapted from the Cardiff Effective Learning in Primary Science Project published by CASE and written by Bernard Whittingham – Science Adviser and Mandy Paish – Deputy Headteacher, Tongwynlais Primary School.

Enquiry

Planning a long term historical enquiry

	Learner
	Teacher



	
	· Be clear with the pupils that during an enquiry the teacher’s role is often that of a manager and facilitator of learning. If necessary, explain the role to the pupils.



	· Decide on the key questions or focus. (Teacher directed, led or promoted depending on circumstances and the confidence of the learners).



	· Agree the audience to whom the enquiry and its conclusions will be presented.



	
	· Plan a variety of learning activities and modes of class organisation to engage and maintain pupils’ interest.



	
	· Model ways of enquiring and suggest enquiry routes and related resources. 



	
	· Match resources to the activities, modes of classroom organisation and needs of the pupils.



	· Agree routines for pupils’ access to the resources.



	
	· Provide planning sheets and pupil guides to the resources.



	
	· Suggest methods of data collection as appropriate.



	· Agree deadlines for each stage of the process and for the completion of the enquiry.



	· Pupils gather evidence and data.


	Teacher 

as the

manager and facilitator

of 

learning

	· Pupils interpret and evaluate evidence and data.


	

	· Pupils arrive at valid conclusions based on the appropriate analysis of the evidence and data.


	

	· Pupils decide how to synthesise and present their enquiry and conclusions.


	

	· Pupils present findings to the chosen audience.


	

	· Teacher and peer pupil assessment gives feedback to the pupils on process, product and presentation of the enquiry.




