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INTRODUCTION

This Report, ‘Intermediate Diploma: the Ninth Examination Cycle (2009): A Review,’ follows the style adopted by the other WBQ Feedback Reports for Foundation, Intermediate and Advanced Levels produced between 2007 and 2008, and has similar aims, that is, to provide:

· information about candidates’ achievements in the 2009 WBQ Intermediate Award;  

· advice on those parts of the WBQ programme that were successful and those that require attention; and
· an opportunity for teachers (‘teachers’ is a generic word covering teachers, tutors and trainers’, i.e. in schools, colleges and training providers) to consider their centres’ results in relation to the overall patterns of achievement.
The WBQ Project Team suggests that the broad messages contained within this Report are best considered in discussions with teachers.  Accordingly, the main findings provided the framework for the feedback meetings held in the Autumn term, 2009.  Important parts of these meetings were the workshop sessions, during which teachers considered issues in the context of examples of candidates’ work, in particular, their Individual Investigations and Diaries.  To gain full advantage from this Report, it should be considered alongside examples of candidates’ work that are also circulated to all centres entering candidates for the WBQ Intermediate Award.

The Report is based upon information derived from a variety of sources, in particular:

· candidate work submitted for the 2009 Intermediate Award;

· statistics and Moderators’ reports;  
· a range of data generated by questionnaires and centre visits throughout the examination cycle.

The Project Team believes that the most important participants in the development of the WBQ are the teachers and their learners, and it is hoped that this Report will provide teachers and, through them, their candidates, with useful information as they prepare for the next phase of the WBQ.
Thanks are due to Keith Davies and Gavin Thomas for checking the contents of this report and providing valuable comments and suggestions.  Any remaining errors are ours.
Peter Davies, Neil Owens

December 2009
1. WHAT IS THE WELSH BACCALAUREATE? 

What is it?

The Welsh Baccalaureate Qualification (WBQ) is an over-arching qualification that recognises candidate achievement at levels 1, 2 and 3 of the National Qualifications Framework (NQF).  The programme of study is made up of a Core and Options.  The Core has four components:

· Key skills

· Wales, Europe and the World (WEW)

· Work-related Education (WRE)

· Personal and Social Education (PSE).

The Options are the subjects and courses such as GCSE and vocational qualifications that make up a candidate’s complete programme of study.  All candidates work with a personal tutor responsible for providing overall support and guidance.

What do candidates have to do to achieve the WBQ?

Candidates who complete all parts of the WBQ (Core and Options) at the required standard are awarded the Welsh Baccalaureate Diploma at level 1 (Foundation), level 2 (Intermediate) or level 3 (Advanced).  The assessment requirements for the Intermediate Award in summer 2009, including both the Core and the Options are:

	Core
	Options

	· Four Key Skills, two at level 2 and two at level 1, including the ‘first three’ i.e. Communication, Application of Number and ICT. There must be evidence of having pursued all six Key Skills.

· Diaries of work done in WEW and PSE.

· Records/reports of Working with an Employer, Team Enterprise Activity, and Community Participation.

· Individual Investigation at level 2.

· Evidence of work on the Language Module, and other core curriculum requirements.
	Four grades A*-C at GCSE or NVQ Level 2 or BTEC First at pass level (6 units) or equivalent.


This report gives information about how candidates performed at Intermediate level in its ninth ‘live’ cycle (awards every March and August).  It provides teachers with advice on those parts of the programme that were successful and those that require attention. 

2. HOW MANY CANDIDATES SAT THE INTERMEDIATE WBQ? HOW DID THEY DO?

A few facts about candidates and their achievements (note: figures in brackets are those for 2008). It should be noted that the data and comments are presented for the Award as whole and for each of the two cohorts that make up this entry, i.e. Intermediate Pre-16 (largely in schools), and Intermediate Post-16 (largely in colleges).
The statistics for the Intermediate Award are shown in Table 1:

	Code

(entry group)
	Entered in Feb 2009
	Still entered in August 2009*+
	Total % Core

Pass+
	% Diploma

Pass+

	02 Intermediate

Post-16
	1825

(985)
	1559 85%
(865 87%)
	67

(60)
	51

(50)

	P2

Intermediate

Pre-16
	821
(324)
	754 92%
(308 95%)
	79
(82)
	74

	Intermediate

Total
	2646

(1309)
	2319 88%        (1173)
	71%
(66)
	58 
(58)


*The ‘entered’ figures represent the number of candidates aiming at an Intermediate Baccalaureate award this year, at February 2009.  (Where a college enters candidates from 2 or more campuses, these are treated as separate centres.)

+ These statistics are before ‘Enquiries upon results’, 21 September, 2009

Table 1: Intermediate Award - entry, completion and achievement, 2009
· The ‘entry’ figures represent the number of candidates following an Intermediate Baccalaureate Award this year, as indicated by 27 (21) schools and 24 (17) colleges (within a college each campus is treated as a centre) at February 2009.  
· The total ‘starting’ figure (entered in February 2009) for the WBQ Intermediate Diploma in 2009 was 2646 (1309) – double that of 2008 - of which 2319 (1173) were still entered in August 2009, so 88% (89%) completed the programme. 
· For the second cycle, there were again, two different groups of candidates – one group post-16 and the other pre-16 candidates.  Two clear patterns emerge from Table 1: (a) the continuing domination of the post-16 entry, overwhelmingly from colleges, and completing the course within one year; and (b) the larger percentage of successful candidates entered pre-16 and following two year courses, the planned length of the Intermediate course.   
· For the first time, in 2009, there was an award that included 6 candidates who had been following programmes provided by private training providers.  All these candidates were successful and were awarded the Intermediate Diploma.

What did the pattern of achievement look like?

Clearly there are two patterns of achievement that are evident at Intermediate level, each derived from a particular entry type:

· the gender of the candidates;

· whether the candidates were following pre-16 (largely schools) or post-16 (largely colleges) programmes.

These patterns of entry relative to achievement are shown in Table 2 on page 6.
	WBQ Intermediate Diploma
	Males
	Females
	Schools
	Colleges
	Training Providers

	
	Post 16
	Pre 16
	Post 16
	Pre 16
	Post 16
	Pre 16
	Post 16
	Pre 16
	Post 16 
	Pre 16

	Candidates entered
	746 66%
	378
34%
	1079
71%
	443
29%
	371
32%
	797
68%
	1445
98%
	27
2%
	6
100%


	-

	Percentage of these candidates completing the Programme
	83%
	90%
	87%
	94%
	82%
	92%
	87%
	89%
	100%
	-

	Percentage of these candidates awarded the Intermediate Diploma
	51%
	68%
	51%
	73%
	56%
	76%
	49%
	21%
	100%
	-

	Percentage of these candidates not achieving the Core Certificate
	34%
	26%
	33%
	18%
	24%
	19%
	36%
	83%
	-
	-


Statistics  are those available before ‘Enquiries upon results’
Table 2: Entry, completion and achievement by gender and type of centre
Table 2 shows: 
· Currently the colleges, with their large post-16 numbers, still dominate the overall entry, but the balance is slowly changing with the increasing number of pre-16 candidates.
· The gender balance remains about the same as last year with about one third males and two thirds females, a pattern that is repeated across those completing the programme and those achieving the qualification.  This is largely a reflection of the types of courses offered by centres, e.g. many programmes are more attractive to females than males.

· Completion rates are increasing and reflect improved systems of delivery.

· Pre-16 candidates appear to achieve better than post-16.  This is to a large extent a result of the ‘one-year’ approach to delivering the WBQ in colleges.

· The gap between female-male achievement is gradually narrowing.

· For the first time candidates were entered by private training providers, with outstanding success.  

WHY DID SOME CANDIDATES FAIL?

Of those candidates who failed to achieve the WBQ Intermediate Diploma in 2009 the following were the ‘reasons’ for failure (in terms of percentage of the failure group) Figure 1 on page 7.
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Figure 1: Why did some candidates ‘fail’?
These statistics suggest that there was an increase in the number of candidates who found difficulty with one or more of the key skills, especially in IT and Problem Solving.  This is not surprising in view of the increase in new centres and candidate numbers; experience over the life of the WBQ suggests that it takes a number of years for teachers and learners to adjust to the demands of key skills. On the other hand, there was an improvement in the Individual Investigations and the Options.  Candidates continue to produce good work for their ‘activities’, i.e. Working with an Employer, Team Enterprise and Community Participation.  
3.
 HOW DID CANDIDATES DO IN THE WBQ CORE?

It is now time to look in some detail at how well candidates did in the various assessment components.  This section considers attainment in the WBQ Core under 3 headings: Key Skills, the Individual Investigation and the Diaries.

3.1

KEY SKILLS

Evidence accumulated during the pilot stage and early years of the roll-out phase highlight the importance of candidate achievement in the key skills in determining their success or failure in the WBQ.  Accordingly, the following section of this report focuses upon the following:

(a) the overall pattern of keys skill entry, i.e. the key skills selected as the four to be offered for assessment, and (b) the success rates.  These are summarised in Tables 3(a) to (f), and 4(a) to (f) below.
Pre-16 Intermediate

‘First three’ key skills
3. (a): Application of Number

	Level
	Total (No.)
	Male (%)
	Female (%)
	School (%)
	College (%)

	1
	118
	50
	50
	100
	0

	2
	612
	44
	56
	96
	4


3. (b): Communication

	Level
	Total (No.)
	Male (%)
	Female (%)
	School (%)
	College (%)

	1
	61
	38
	62
	100
	0

	2
	663
	45
	55
	96
	4

	3
	18
	56
	44
	100
	0


3. (c ):  IT

	Level
	Total (No.)
	Male (%)
	Female (%)
	School (%)
	College (%)

	1
	150
	43
	57
	100
	0

	2
	355
	46
	54
	100
	0

	Proxy*
	184
	43
	57
	97
	3


*27% of IT ‘passes’ were obtained through the proxy system
‘Wider’ Key Skills

3 (d): Working with Others
	Level
	Total (No.)
	Male (%)
	Female (%)
	School (%)
	College (%)

	1
	180
	44
	56
	100
	0

	2
	441
	43
	57
	95
	5


3. (e): IOLP
	Level
	Total (No.)
	Male (%)
	Female (%)
	School (%)
	College (%)

	1
	151
	42
	58
	100
	0

	2
	207
	48
	52
	100
	0


3. (f): Problem Solving
	Level
	Total (No.)
	Male (%)
	Female (%)
	School (%)
	College (%)

	1
	198
	42
	58
	100
	0

	2
	133
	45
	55
	100
	0


Comments
Tables 3.(a) to (f) reflect 
· the requirement that candidates must complete four key skills, two at level 2 and 2 at level 1, including the ‘first three’.’    
· It is important to bear in mind that these candidates are usually following 2-year courses, unlike those in colleges, where the general policy to offer the WBQ over one year rather than the recommended two years.
Post-16 Intermediate

‘First three’ key skills
4. (a): Application of Number
	Level
	Total (No.)
	Male (%)
	Female (%)
	School (%)
	College (%)
	Training

Provider

	1
	667
	36
	64
	100
	0
	0

	2
	578
	45
	55
	20
	80
	1 (6)

	3
	3
	66
	34
	66
	34
	0


4. (b): Communication
	Level
	Total (No.)
	Male (%)
	Female (%)
	School (%)
	College (%)
	Training

Provider

	1
	178
	41
	59
	8
	92
	0

	2
	1143
	40
	60
	21
	79
	0.5 (6)

	3
	56
	44
	56
	35
	65
	0


4. (c):  IT
	Level
	Total (No.)
	Male (%)
	Female (%)
	School (%)
	College (%)
	Training Provider

	1
	215
	34
	66
	15
	85
	0

	2
	1050
	42
	58
	22
	78
	0.5 (6)

	3
	12
	50
	50
	33
	64
	0


‘Wider’ key skills

4. (d):  Working with Others
	Level
	Total (No.)
	Male (%)
	Female (%)
	School (%)
	College (%)
	Training Provider

	1
	296
	39
	61
	19
	81
	0

	2
	570
	30
	70
	6
	94
	0.8 (5)

	3
	97
	76
	34
	34
	66
	0


4. (e):  IOLP
	Level
	Total (No.)
	Male (%)
	Female (%)
	School (%)
	College (%)
	Training Provider

	1
	314
	42
	58
	20
	80
	0

	2
	651
	40
	60
	16
	84
	(1)

	3
	29
	41
	59
	14
	86
	0


4. (f):  Problem Solving
	Level
	Total (No.)
	Male (%)
	Female (%)
	School (%)
	College (%)
	Training Provider

	1
	404
	44
	56
	12
	88
	0

	2
	310
	28
	72
	12
	88
	0

	3
	5
	40
	60
	100
	0
	0


The following points are highlighted by Tables 3 and 4(a) to (f):

· Key skills are normally delivered in colleges as part of one-year teaching-learning programmes.

· The majority of centres and candidates targeted Communication, ICT and Application of Number to make up their three level 2s.
· Achievement at level 2 in Problem Solving was lower than in the other three key skills.
· Most of the candidates achieved the required 4 key skills, with only a small percentage failing in each skill.
· A small but increasing number of candidates achieved Key Skills at Level 3, over and above the requirement for the Intermediate Diploma.  Almost 10% of the entry for Working with Others achieved level 3.  Also, a number of candidates achieved all six key skills.
3.2
THE OTHER CORE ASSESSMENT REQUIREMENTS
GENERAL

Candidates are also assessed on their Individual Investigations and their Diaries.  Achievement on both was very good, with 97% of candidates fulfilling the Diary requirements and 93-94% meeting those for the Individual Investigation.  The main reasons for these patterns, together with other positive features as well as shortcomings or deficiencies, have been highlighted by the Moderation Team whose comments and concerns were summarised by the Principal Moderator.  
Overall, the moderation process was dealt with efficiently and in many centres reflected excellent levels of training and support given to the teachers involved in the process.  A range of approaches to assessment and administration were observed, including those based on electronic systems.  Assessments were generally ‘fit for purpose’ and accessible to the learner.  Tasks were often designed, developed and differentiated to accommodate a wide variety of candidate ability and learning styles.
There were however, some examples of WJEC procedures not having been rigorously adhered to.  WB2 Forms were sometimes not included, and, on a number of occasions, there was no evidence of internal moderation or verification, for example, candidate and teacher declarations were not in place for the Investigation.  Missing signatures in candidate Diaries created a number of serious problems and where these were not resolved often had an adverse effect on results. 

INDIVIDUAL INVESTIGATION
The Principal Moderator made the following points:

· The majority of Investigations had been generally well-prepared and supported, with clear expectations.  Investigation topics/issues and titles were generally fit for purpose; however, some titles were marginal to either the Specification or the issue selected for study.  One problem appears to have become more prevalent in the last two years, i.e. the use of inappropriate or sensitive materials, such as of an overtly sexual or violent nature.  Centres should check to ensure compliance with the relevant regulations and guidelines.
· A range of familiar subjects appeared this year and included knife crime, homelessness, racism, eating disorders and teenage pregnancy.  Some candidates chose titles that were too vague, e.g. Dancing and Filming.  Inevitably, these Investigations often lacked direction and focus.  The use of a straightforward question or hypothesis generally helps candidates.  The best Investigations were issue based, including some focusing on controversial but relevant topics.  They usually allowed the candidate to use and set up opportunities to generate statistics, and then present these in a meaningful way.  Many Investigations used powerful images, largely effective and used in a sensitive and mature way.
· In an increasing number of Investigations key skills are being developed through the Investigation, especially the use of ICT.  In this context, it is good to see candidates selecting and referencing relevant information from web-based sources rather than merely copying and pasting sections wholesale.  This helps reduce the possibility of plagiarism.

What happens when the Individual Investigations are assessed and moderated?  Table 5 below shows the relationship between teacher and Moderator assessment/reassessment.
	Level
	Teacher Assessment 

%
	Moderator Reassessment %

	Good Pass
	21
	21 (-) 

	Middle Pass
	33
	29 (-3)

	Bare Pass
	40
	40 (-)

	Fail
	6
	10 (+4)


Table 5: the relationship between teacher-moderator assessments/reassessments

Table 5 highlights the relative leniency-severity of teachers and Moderators, i.e.

· Teachers and Moderators award the same percentage of ‘Good’ passes and ‘Bare’ passes.
· Moderators award fewer ‘Middle’ passes.

· Moderators are more severe than teachers in their assessment of the ‘Fail’ level.
The main criteria and its application: in previous years, Moderators have highlighted the fact that some candidates appear to find greater difficulty in responding to the demands of Assessment Criteria AS1 and AS4 compared with AS2 and AS3.  As a result, the Centre Declaration Forms were analysed to see if this pattern had continued into the 2009 Award.  Table 6 shows the results of this analysis.

	Assessment Criteria
	AS1
	AS2
	AS3
	AS4

	Mean Pass Level
	1.4*
	1.6
	1.7
	1.4


*This is a notional representation based on a numerical value attaching to each of the levels, i.e. Fail=0, Bare Pass=1, Middle Pass=2, Good Pass=3.

Table 7: mean ‘Pass Levels’ by Assessment Criteria
Even though there is still a small difference between AS1 and AS4 compared with AS2 and AS3 there has been an improvement, with many centres attempting to devise teaching strategies that encourage candidates to (a) show and explain how and why they selected and used particular skills and techniques; and (b) also allow candidates to understand what is meant by ‘evaluate’ and ‘drawing conclusions’.  However, there is still a tendency for some teachers to be a little more generous than moderators in their assessment of ‘fail’ candidates.  The WBQ Team and Moderators will continue to provide more guidance and support for teachers/tutors on assessing these aspects of the Individual Investigation. 
A major point to note: the Individual Investigation must meet all the assessment criteria – failure on one means failing the whole Investigation.
THE DIARIES

Two important features stand out:

· the greater use of the Centre Progress Files.  These were generally thorough and helpful to Moderators in understanding the context of the learning experiences undertaken by candidates in a centre.  They were generally well organised and contained evidence of imaginative activities, designed appropriately to meet learner needs and abilities, with exemplar materials drawn from all parts of the teaching programme.  Delivery plans generally matched what appeared in the Progress Files and Candidate Diaries.  In some of the better Files, evidence explaining the process used in internal moderation was also included; some centres included electronic materials and  CD ROMS.  It should be noted, however, that the use of large ring binders and poly pockets caused problems.
· the use of the new WJEC Candidate Diary is now proving to be very effective.  This was the last time centre produced Diaries could be used.
In more detail, the following observations were made by the Moderators.  
· Diaries, records and verification statements provide candidates with the opportunity to record their learning experiences in the WBQ.  Moderators felt that overall, the Diaries reflected the variety and range of learning opportunities and experiences on offer.  There is, however, a need for greater monitoring and internal standardisation to ensure compliance in all aspects.  In far too many cases there were crucial signatures of both supervisors and/or candidates missing.  

· Sections on WEW and PSE were generally thorough and well documented by candidates.  Community Participation continues to provide one of the most valuable and enjoyable parts of the WBQ experience.
· Evidence of work in the Language Module was much more varied in both type and quality.  The majority of candidates studied Welsh, either at full or short course GCSE, but additional languages covered included French, Spanish, Japanese and a small minority working with Sign Language.

· WRE continues to provide a range of often innovative opportunities for candidates.  Many candidates produced very good evidence for Working with an Employer and Team Enterprise, with activities often linked to relevant key skills.  Team Enterprise diaries were generally reflective, with helpful supportive comments.  Some candidates need to be encouraged to extend their reflections.  A wide range of work experience was seen.
4. WHAT OPTIONS COURSES DID CANDIDATES FOLLOW?

The majority of candidates in colleges are following vocational programs, whereas most of those in schools largely follow statutory national curriculum courses leading to GCSE.  (It should also be noted that post-16 candidates also draw upon prior achievement for GCSEs that often allow them to meet their Options requirements.)  Even though the vocational programmes generally number about 50, for the sake of this report they have been grouped into their main ‘vocational areas’.

The results are shown in Table 8 below.

	Rank and %
	Vocational
Area
	Vocational Programmes included



	1: 16%
 (1:15)*
	ICT
	OCR Level 2 National Certificate; BTEC First Certificate and Diploma ICT Practitioners; BTEC Level 2 Diploma; DiDA; BTEC Introductory Certificate for IT at Work

	2: 14%
(3: 12)
	Public Services
	BTEC First Diploma; BTEC First Cert. Public Services, BTEC L3 Diploma in Public Services

	2: 14%
(10:4)
	Travel, Tourism and Sport
	C&G First Award; BTEC First Certificate; BTEC National Diploma; BTEC First Diploma; OCR Level 2 National Certificate

	4: 12%
(2: 14)
	Hairdressing and Beauty Therapy
	Level 2 Diploma; Level 3 Diploma; C&G Levels 2, ND 3 Beauty Therapy; VTCT Beauty Therapy

	5: 11%
(4: 10)
	Business Administration
	BTEC National diploma; First Diploma, First Certificate; OCR Level 2 Business and Administration

	6: 5%

(6: 7)
	Health & Social Care
	BTEC First Diploma; BTEC Level 2 First Certificate; OCR Level 2 National Health and Social Care

	7: 3%
(-:4)
	GCSE
	A range of individual subjects


*Figures in brackets are for 2008 entry.
Table 8: the 10 leading vocational programmes followed by candidates

In addition, programmes which attracted numbers of candidates were offered in Overseas Resort Operations (BTEC Level 2 Diploma); Automobile Maintenance and Repairs (C&G Level 2 Certificate); Engineering (BTEC First Certificate); Child Development and Care (C&G Certificate in Child Care and Development); Vocational Studies (First Diploma); BTEC L2 Certificate in Employability Skills; BTEC L” Certificate in Prep for Cabin Crew.   

The total number of vocational programmes followed by candidates in 2009 was 50 (51), with an average of 17 (13) candidates per programme.  46% (60%) of programmes had an average of 12 candidates.  

It is important to note that a number of the courses did not allow candidates to completely fulfil the Options requirement of achieving at least 4 GCSEs at grades A*-C, or equivalent.  These candidates failed the Diploma.  Centres need to check that all vocational programmes meet this threshold Options requirement.  The following statistics are important:

· 70% (85%) of all candidates followed vocational programmes for their Options.

· 12% (12%) followed a combination of vocational programmes and GCSEs – largely to make up for a ‘short fall’ in equivalence for the vocational.

· 18% (5%) followed mainly GCSEs, largely in schools.
· The majority of candidates in colleges completed the Award within one year – a remarkable achievement.

5.
ADMINISTRATION ISSUES

Even though there has been some progress in the period leading up to the award of results, it is clear that a number of administrative problems persist in some centres, and, as mentioned earlier in this report, can lead to assessment and accreditation problems. The list that follows contains some examples of administrative errors that emerged during the year.  However, it should be re-emphasised that most centres fulfil all administrative requirements to a high standard.

· Once more, a major problem arises when centres do not ensure that (a) the programmes being followed by candidates meet the threshold requirements for the Options, i.e. the required number of GCSEs or their equivalence at the appropriate level; and (b) that the appropriate number and level of key skills have been achieved.

· Instruction from a centre to withdraw candidates in May/June received but when ‘provisional’ results were issued in August the centre complained that it had not intended the candidates to be withdrawn.  However, ultimately, they all achieved the Intermediate Diploma.

· A centre changed the candidates from a BTEC Diploma to a BTEC Certificate but did not enter the candidates properly for the BTEC Certificate - therefore it did not appear on the results file from the awarding body.

· One centre entered their candidates for their BTECs through one campus but then entered the same candidates for their key skills via another campus which made matching the data more difficult.

· Several centres ‘forgot’ to enter their candidates for key skills or ‘forgot’ to claim proxies, leaving the candidates entered for the WBQ with no chance of achieving it.

· A number of candidates without the required number of threshold GCSE equivalents for their Options would have ‘failed’ the Options simply because the WJEC had not been informed that 4 GCSEs had already been obtained.  This was picked up by the WBQ Administration Team.

The result of errors such as these is that information is still being checked the day before the results are published, with urgent telephone calls and emails being exchanged between the WBQ Offices and Awarding Bodies.  There is a period of approximately a month after provisional results are issued for centres to raise queries about the results.  This period is called 'Enquiries upon results' and closes towards the end of September.  Between 3% and 7% of provisional results are usually amended during this period; in 2009 this figure was much higher (please see the !!STOP PRESS!! section on pages 15 and 16).  It is clear that the WJEC and centres need to address this difficult issue.  In addition, whenever changes are made to individual candidate programmes, these must be conveyed as soon as possible to the WBQ Team at the WJEC.
!!STOP PRESS!!

On a number of occasions in the early part of this report, reference has been made to the period known as ‘Enquiries upon results’ during which centres are able to query the results awarded to their candidates.  The tables that follow show the amended results arising out of the period.  These tables are followed by a brief discussion of their implications.

	Code

(entry group)
	Entered in Feb 2009
	Still entered in Aug 2009*+
	Total % Core

Pass+
	% Diploma

Pass+

	02 Intermediate

Post-16
	1825 


	1559  86% 


	79%
+12%
	72%

+21%

	P2

Intermediate

Pre-16
	821 

	748  91%

	84%
+5%
	80%

+6%

	Intermediate

Total
	2646 


	 2313 87%         
	81%
+10%
	75%

+17%


Table 1: Intermediate Award - entry, completion and attainment, 2009
	WBQ Intermediate Diploma
	Males
	Females
	Schools
	Colleges
	Training Providers

	
	Post 16
	Pre 16
	Post 16
	Pre 16
	Post 16
	Pre 16
	Post 16
	Pre 16
	Post 16 
	Pre 16

	Candidates entered* 
	746 66%
	378

34%
	1079

71%
	443

29%
	371

32%
	797

68%
	1445

98%
	27

2%
	6


	-

	Percentage of these candidates completing the Programme
	83%
	88%
	87%
	93%
	82%
	91%
	87%
	93%
	100%
	-

	Percentage of these candidates awarded the Intermediate Diploma
	72%
	77%
	72%
	83%
	64%
	82%
	73%
	44%
	100%
	-

	Percentage of these candidates not achieving the Core Certificate
	21%
(-13)
	18%
(-8)
	21%
(-12)
	13%
(-5)
	20%
(-4)
	14%
(-5)
	21%
(-15)
	56%
(-27)
	-
	-


Table 2: Entry, completion and achievement by gender and type of centre - These statistics are the final ones after ‘Enquiries upon results’
Summary of the changes

· Overall, the percentage of candidates completing the Intermediate remain largely unchanged, whereas that for candidates achieving the Intermediate Diploma increased from 58% to 75% overall, a significant improvement.  Percentage increases were greater for colleges than schools – 21% compared with 6%.
· The percentage of candidates not achieving the Core Certificate (that is ‘failing’) decreased from 29% overall to 19%.  Those for colleges decreased slightly more than for schools.

· The changes occurred during and just after the period of ‘enquiries upon results’.  67% of the queries originated in the colleges and 33% in schools, another point of contrast between one-year and two-year programmes.

· Overall, there is much to celebrate in the success rates, especially in colleges.
Reasons for the changes

· 45% of the changes were a result of changes to key skills awards and  40% because of amendments to the Options results.  In 15% of successful appeals, changes were made to both a candidate’s key skills and Options results.

· In the majority of cases, centres which had appealed against their original results had successfully completed the required key skills requirements/those for their Options, or both.  This raises the question of ‘why’ so many of these changes, and why for key skills and Options programmes?  This was, to some extent because of (a) non-adherence to WBQ deadlines, and (b) partly because of mapping and tracking systems that did not allow centres to map and track learner programmes and their completion  
Some implications

· Delay in receiving final correct results may well penalise candidates’ applications for employment.

· There is a need to re-appraise the period of ‘enquiries upon results’,  by both the WJEC and centres.
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