The National Curriculum order for Information Technology describes “IT capability” as the application of knowledge and skills “needed to make effective use of ICT in context throughout and beyond the school curriculum”.  However, many have become familiar with the term “ICT capability” to describe this wider application of skills.  Consequently, we have used this term throughout the ICT Mark guidance materials for the purposes of the pilot project.

	Self-review framework

 Element Guidance 


	Element 2
Curriculum

	2a The planned ICT curriculum


	Overview of this strand

This strand is concerned with the delivery of the planned ICT curriculum.  This may be taught as a discrete subject, taught in the context of other subjects, or a mixture of both.  This Framework does not recommend a particular approach (although where IT is taught as a discrete subject there is an assumption that IT skills will be applied subsequently in a variety of contexts across the curriculum) but is intended to enable schools to come to a judgement about whether an appropriate ICT curriculum is delivered to meet the statutory requirements of ICT capability and to provide pupils with sufficient expertise to enable them to make effective use of ICT in other areas of the curriculum.  There is an emphasis on effective planning and on consistent practices within the school which encourage pupils to demonstrate what they can do with ICT and apply their IT skills in a wide range of learning experiences.

2a-1 (The development of pupils’ ICT capability) helps the school to consider the following questions:

· Is the ICT curriculum well planned and does it meet statutory requirements?

· To what extent do cross curriculum opportunities for pupils to use ICT contribute positively to the development of their ICT capability?

· Is there evidence of curriculum planning which distinguishes between pupils of varying abilities, aptitudes and interest in ICT?

· How is the ICT curriculum delivered in taught IT sessions and/or cross-curriculum experiences?  

· Is the curriculum well managed and coherent (particularly when a large number of teachers are involved in its delivery)?

· Does the curriculum provide a wide range of challenging and relevant experiences for pupils?

· Are there sufficient opportunities for pupils to be creative with ICT?

2a-2 (Application of ICT capability across the curriculum) helps the school to consider the following questions:

· How does the school make effective arrangements for pupils’ ICT capability to be applied in a variety of contexts across the curriculum?

· How effective is this cross-curriculum planning?

· Are there opportunities across the curriculum not only to apply existing IT skills and knowledge but to develop new ones?

· Is there a wide range of ICT experiences available, or is the use of ICT limited to just a few basic applications?

2a-3 (The use of ICT to support learning and teaching) helps the school to consider the following questions:

· To what extent does subject planning identify where ICT can support learning and teaching?

· How consistent is this planning across the school?  

· Do pupils expect to use ICT to support their learning in all subjects, or just in those where the teacher happens to be interested in ICT?

· Is the use of ICT embedded in curriculum schemes of work?

· What proportion of staff follow the recommendations about the use of ICT in the appropriate scheme of work?

· What is the quality of ICT experiences for pupils when they use ICT to support their learning and how well has this been planned?

· In what way is the curriculum flexible in order to allow for innovative use of ICT?

2a-4 (Matching capabilities to opportunities) helps the school to consider the following questions:

· Do teachers across the curriculum have a good awareness of the IT skills needed by pupils to make effective use of ICT to support their learning in the subject?

· How well matched are subject expectations of IT skills and the IT skills that pupils bring to lessons?

· What evidence is there to show that IT teachers, and others, have planned the ICT curriculum with knowledge of appropriate applications in other subjects which will help pupils to consolidate and progress?

2a-5 (Accreditation/recognition, where applicable) helps the school to consider the following questions:

· Does the school have ways of celebrating pupils’ achievements with ICT?

· Where relevant (usually at secondary school level) does the school provide opportunities for pupils to gain appropriate accreditation for their ICT capability?

· Where opportunities are provided, is this left to the interest of the individual pupils, or is there a clear school expectation about ICT accreditation?

· To what extent does ICT accreditation impact on learning across the curriculum?

What evidence could you use?

The evidence for this strand may be drawn from some or all of the following:

· The school’s ICT policy, schemes of work and programmes of study

· Individual subject or departmental schemes of work and/or ICT policy

· Pupils’ portfolios of work showing application of ICT in a variety of contexts

· Evidence from teachers about the range of use of ICT in their teaching and their expectations of pupils

· Comparisons of subject demands or expectations of ICT and skill levels of pupils

· School policy on external accreditation

· Formal and informal pupil interviews

· Accreditation targets and records




	2b Pupils’ actual ICT experiences

	Overview of this strand

This strand is concerned with what pupils actually experience in their classrooms as opposed to the previous strand which is mainly about what is planned for them –  the two may not be the same!  The strand helps schools make judgements about the range and quality of pupils’ experiences.

2b-1 (Breadth of development) helps the school to consider the following questions:

· How does the school know the range of ICT applications experienced by pupils?

· What is the range of ICT applications experienced by pupils?

· Are the separate elements of knowledge, skills and understanding appropriately emphasised?

2b-2 (Breadth of other ICT experiences) helps the school to consider the following questions:

· In what ways do teachers make effective use of ICT to support their teaching? 

· To what extent do pupils use ICT appropriately to support their learning?

· What is the balance between the use of ICT to support teaching and pupils’ use of ICT in their learning?

· What opportunities do pupils have to be innovative in their use of ICT?

· Are pupils developing independence and creativity with ICT?

· What opportunities do pupils have to support their learning with ICT beyond the school?

· How do you know about the wider opportunities the pupils experience in ICT?

2b-3 (Consistency of experiences) helps the school to consider the following questions:

· What proportion of pupils have consistent ICT experiences to help them develop their ICT capability?

· To what extent are pupils’ experiences with ICT well-matched to their interests and abilities?

· Are the school’s curriculum plans for ICT applied consistently across all subjects?



	What evidence could you use?

The evidence for this strand may be drawn from some or all of the following:

· Evidence from teachers about their use of ICT in curriculum delivery

· Subject or departmental planning and delivery records

· Pupil assessment records

· Portfolios of pupils’ work

· Formal or informal discussions with pupils about their classroom experience with ICT

· Lesson observations and monitoring records




	2c Curriculum leadership and review

	Overview of this strand

This strand is concerned with the way in which the curriculum is led, developed and reviewed.  The curriculum is rarely static and, in the context of ICT in particular, it must adapt and respond to new technologies and applications as they are developed.  Professional practice is constantly changing too, as teachers understand more about how ICT can support learning and teaching.  Strong and effective curriculum leadership ensures that review and development take account of these changes.

2c-1 (Curriculum leadership) helps the school to consider the following questions:

· Who is responsible for ICT leadership at curriculum level?

· How effective is the ICT leadership in individual subject areas or departments?

· How is the ICT curriculum kept up to date as changes in technology are identified, or as new applications of ICT emerge?

· How are staff kept up to date with changes in the technology and new opportunities for applications in their subject area?

2c-2 (Curriculum development) helps the school to consider the following questions:

· Is there a culture of curriculum development which responds to changes in technology?

· Do staff embrace changes as they are identified?

· Is the school creative and innovative in the way in which it responds to technological change?

2c-3 (Review of the curriculum) helps the school to consider the following questions:

· Is the ICT curriculum reviewed and kept up to date, both within IT as a taught subject, and across the curriculum?

· How are these reviews planned for and undertaken?

· Are pupils’ experiences with ICT kept under review and checked against what the technology will allow them to achieve?

· In what ways does curriculum review influence curriculum planning and design?



	What evidence could you use?

The evidence for this strand may be drawn from some or all of the following:

· The school’s policy for curriculum review

· The ICT policy

· Schemes of work

· Evidence of curriculum change over time as the school takes account of new technologies or new resources

· Evidence from staff about attitudes to curriculum change

· Evidence of changing pupil activities with ICT

· Evidence of curriculum review activities

· Minutes of governors' meetings
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