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INTRODUCTION

This Report, ‘Advanced Diploma: the Fifth Examination Cycle (2007-09):  A Review,’ follows the style adopted by the other WBQ Feedback Reports for Foundation, Intermediate and Advanced Levels produced between 2006 and 2008, and has similar aims, that is, to provide:

· information about candidates’ achievements in the WBQ Advanced Award for 2009;  

· advice on those parts of the WBQ programme that were successful and those that require attention; and
· the opportunity for teachers to consider their centres’ results in relation to the overall patterns of achievement.

The WBQ Project Team suggests that the broad messages contained within this Report are best considered in discussions with teachers (‘teachers’ is a generic word covering ‘teachers, tutors and trainers’, i.e. in schools, colleges and training providers).  Accordingly, the main findings provided the framework for the feedback meetings held in the Autumn term, 2009.  An important part of these meetings were the workshop sessions, during which teachers considered these issues in the context of examples of candidates’ work, in particular, their Individual Investigations and Diaries.  To gain full advantage from this Report, it should be considered alongside examples of candidates’ work that are also circulated to all centres entering candidates for the WBQ Advanced Award.

The Report is based upon information derived from a variety of sources, in particular:

· candidate work submitted for the 2009 Advanced Award;

· statistics and Moderators’ reports;
· a range of data generated by questionnaires and centre visits throughout the examination cycle.

The Project Team believes that the most important participants in the development of the WBQ are the teachers and their learners, and it is hoped that this Report will provide teachers and through them, their candidates, with useful information as they prepare for the next phase of the WBQ.
Thanks are due to Keith Davies and Gavin Thomas for checking the contents of this report and providing valuable comments and suggestions.  Any remaining errors are ours.
Peter Davies, Neil Owens

December 2009
1.
WHAT IS THE WELSH BACCALAUREATE?

What is it?

The Welsh Baccalaureate Qualification (WBQ) is a 14-19 over-arching qualification that recognises candidate achievement at levels 1, 2 and 3 of the National Qualifications Framework (NQF).  It aims to:

· widen participation, promote access, encourage completion at all levels of education and training, and increase achievement;

· promote parity of esteem between vocational and academic/general courses and encourage teachers to adopt appropriate approaches to learning;

· enable candidates of all abilities to progress to further or higher education, training and employment,

The programme of study for all three levels is made up of a Core and Options.  The Core has four components:

· Key skills

· Wales, Europe and the World (WEW)

· Work-related Education (WRE)

· Personal and Social Education (PSE).

For the Advanced Diploma, the Options are the subjects and courses such as GCE AS/A, NVQ level 3, BTEC National Certificate (12 units) at pass level, or equivalent, that make up a candidate’s complete programme of study.  All candidates work with a personal tutor responsible for providing overall support and guidance.  

What do candidates have to do to achieve the Advanced Diploma?

Candidates who complete all parts of the WBQ (Core and Options) at the required standard are awarded the Welsh Baccalaureate Diploma at level 3 - Advanced.  The assessment requirements for the Advanced Diploma are:

	Core
	Options

	· Three key skills at level 3, one of which must be from the first three key skills, together with the other key skills at level 2.

· Diaries of work done in WEW and PSE.

· Records/reports of Working with an Employer, a Team Enterprise Activity, and Community Participation.

· Individual Investigation at level 3.

· Evidence of work on the Language Module.
	Two grades A-E at GCE Advanced or NVQ Level 3 or BTEC National Certificate (12 units) at pass level, or equivalent.


This report provides information about how the candidates following this over-arching Advanced level qualification performed in its fifth full ‘live’ cycle (2007-09) and, in the process, aims to provide teachers with advice on those parts of the programme that were successful and those that require attention.
2. HOW MANY CANDIDATES SAT THE ADVANCED WBQ?  HOW DID 
THEY DO?

HOW MANY CANDIDATES ENTERED AND WHAT WERE THE RESULTS?
Table 1 below provides data on what was achieved this year, and in the two previous years.

	WELSH BACCALAUREATE ADVANCED DIPLOMA
	SUMMER 2007
	SUMMER 2008
	SUMMER 2009

	Candidates Entered 

(for 2009 36 schools and 12 colleges)


	1538
	1857
	3419+

	Candidates Completing the Programme* 
	1317

86% of the entry
	1654

89% of entry
	2936+
86% of the entry

	Candidates Awarded the Advanced Diploma

(at least 2 A Levels or equivalent 

plus 6 Key Skills, plus other Welsh Bac Core requirements, earning 120 UCAS points, same as A Level grade A)  
	964

73% of the 1317 completing
	1186

72% of 1654 completing
	2324+
79% of  the 2936 completing

	Candidates Awarded the Core Certificate only

(achieved 6 Key Skills plus other Welsh Bac Core requirements)
	99

8% of the 1317 completing
	120

7% of the 1654 completing
	164+
6% of  the 2936 completing

	Candidates not achieving Core Certificate

(achieved 4 key Skills on average, plus may have achieved a pass on the Individual Investigation and for satisfactory completion of the Diary; also, some Options. Can enter again for Diploma next year).
	254

19% of the 1317 completing
	348

21% of the 1654 completing
	448+
15% of  the 2936 completing


*These are the base line figures for the calculation of % award at Diploma and Core.

+These statistics are before ‘Enquiries upon results’, 21 September, 2009.

Table 1: Completion and achievement 2009
What do these results for 2009 show?

· The total entry for the Advanced Diploma in 2009 was almost double that for 2008.  86% of those entered completed all parts of the WBQ programme, a comparable completion rate for that of the previous two years.
· 79% of candidates entered were awarded the Advanced Diploma compared with 72% in 2008 – a significant increase.

· A further 6% were awarded the WBQ Advanced Core Certificate.  This in itself represents a significant achievement by these candidates, including achievement in all six key skills and completion of a range of curriculum requirements, such as the Individual Investigation, the WBQ Diary, Working with an Employer, Community Participation and an Enterprise Activity.  In total, 85% of all candidates achieved the Core Certificate, an increase from the 79% who achieved the Core Certificate in 2008, reflecting well on the endeavours of learners and teachers.
· The 15% of candidates who did not achieve the full Core Certificate did however achieve an average of four key skills qualifications, which are stand-alone qualifications.  These candidates also achieved one or more parts of the WBQ, for which they are awarded credit.  

The positive cumulative nature of the WBQ means that ‘working towards’ 
achievement is an important aim of the qualification.  For example, if these 
candidates achieve the remaining parts of the Diploma in the coming academic year, 
they may choose to enter for the Advanced Diploma in 2010.  
Table 2 below shows the results in more detail, by gender and type of centre:

	WELSH BACCALAUREATE ADVANCED DIPLOMA
	MALE %
	FEMALE
	SCHOOLS
	COLLEGES

	Candidates Entered – ratio of males:females, schools:colleges 

(for 2009 36 schools and 12 colleges)


	1465
43%

	1954
57%


	1995
58%


	1424
42%



	Candidates Completing the Programme - % of each cohort

	1231
84%
	1705
87%
	1814
91%
	1122
79%

	Candidates Awarded the Advanced Diploma - % of each cohort
(at least 2 A Levels or equivalent 

plus 6 Key Skills plus other Welsh Bac Core,

earning 120 UCAS points, same as A Level grade A)  
	961 
78%
	1363
80%
	1595
88%
	729
65%

	Candidates Awarded the Core Certificate only - % of each cohort
(achieved 6 Key Skills plus other Welsh Bac Core)
	69
6% 
	95
7%
	86
5%
	78
7%

	Candidates not achieving Core Certificate - % of each cohort
(achieved 4 key Skills on average, plus some Options and can enter again for Diploma next year)
	201
16%
	247
15%
	133
7%
	315
28%


Table 2: results by gender and type of centre (before ‘Enquiries upon results’)
Table 2 shows the following:
· Gender balance: Females continue to dominate entries.  There is a close correlation between entry figures and percentage passes on the Diploma and the Certificate.  This repeats the pattern of the last two years.  It is interesting to note that the ratios between females and males are relatively constant for both completion and achievement rates.
· Entry and achievement continue to show differences between schools and colleges with more of the entry being located in schools than colleges.  However, completion and achievement rates within the colleges showed an improvement on previous years.  
WHY DID SOME CANDIDATES NOT ACHIEVE THE DIPLOMA?

Clearly, even though relatively few candidates were unsuccessful it is important that we try to discover why they did not succeed.  These ‘reasons’ were divided into lack of success within each of the following:
· the CORE: that is, the key skills; the Individual Investigation; the Diaries;
· the Options.  
It should be noted that the percentages given in Table 3 below are percentages of the  group failing, that is the 20% or so, who did not achieve the WBQ Diploma in 2009.
	Reason
	% of candidates failing

	Failure on one or more of the key skills
	53 (36)

	Individual Investigations
	23 (27)

	Options (including ‘equivalence’) only
	 19 (27)

	Diaries and curriculum issues, including the Language Module, only
	5 (11)

	Two or more of the above
	48 (44)


Table 3: Reasons for ‘failure’

These statistics show some significant differences in the data for 2008 and 2009:


· There has been an increase in the contribution of failure in one or more key skills to overall failure in the WBQ.  A significant feature is the continuing relatively high failure rate in Application of Number and Problem Solving.  It should be noted, however, that for the key skills generally, there is always a significant increase in success rates during the period of ‘enquiries upon results’ which ends on 21 September.  This increase usually averages 5%-7%.  Any such changes are not included in these statistics (please see ‘!! STOP PRESS !!’ on pages 17 and 18).
· There has been an improvement in achievement in the Individual Investigations.  This is largely due to a decrease in the failure of candidates to refer to Wales and a wider perspective, and also in plagiarism, although some candidates still failed to meet this requirement.  It is also important to note the probable impact of the training programme and awareness raising targeting the Individual Investigation undertaken by the WBQ Team during the past year.  The focus of these training session was on:     


(a) the ‘Wales and a wider perspective’; and

(b) ‘plagiarism’.  

Most of this awareness raising was firmly based on the use ofa range of examples of 
candidate work set in the context of workshops.  The process was enhanced by the 
increasing use of the ‘Centre Support’ system.

· Even though lack of success in the Options is still significant, there has been an improvement.

· The Diaries and ‘curriculum issues also continue to show an improvement.
· It should be noted that almost a half of those candidates who ‘fail’ do so on two or more parts of the overall assessment programme. 
How do these statistics compare with previous years?  
Figure 1 below shows this pattern since the first award in 2005.

[image: image2.emf]
Figure 1: WBQ Advanced Award 2009: reasons for ‘failure’
3.
HOW DID CANDIDATES DO IN THE WBQ CORE?

3.1 THE KEY SKILLS

Success in key skills is central to success in the WBQ as a whole, for two reasons:

· at the Advanced level, candidates have to achieve all six key skills, three at level 3 (including one from the first three key skills)  and three at level 2;
· the WBQ stresses the importance of key skills permeating the teaching of the Core and, where possible and appropriate, to the Options; for example, by linking the teaching of Core components to appropriate key skills.  

Table 4 below shows which levels were entered and achieved in the six key skills of those completing the WBQ at the Advanced level in 2009.

	Key Skills and levels
	% achieving L2/L3
	Schools 

(% of candidates)
	Colleges (% of candidates)
	Males 

(% of candidates)
	Females 

(% of candidates)

	A o N L2

A o N L3
	88  (93)

12  (7)
	63

70
	37
30
	41

44
	59

56

	Communication L2

Communication L3
	6  (8)
94  (92)
	32
65
	68

35
	52
41
	48
59

	IT L2

IT L3
	80  (80)
20 (20)
	68
49
	32
51
	41
45
	59
55

	WwO L2

WwO L3
	6  (5)
94  (95)
	5

67
	95
33
	46
41
	54
59

	IOLP L2

IOLP L3
	15  (10)
85  (90)
	51
64
	49
36
	48
41
	52
59

	Problem Solving L2

Problem Solving L3
	42  (46)
58  (54)
	60
66
	40
34
	43
41
	57
59


Table 4: percentages entered for and achieving the key skills levels in schools compared to colleges, and males to females 

WHAT DOES TABLE 4 TELL US ABOUT PERFORMANCE IN THE KEY SKILLS ?
1.
The most popular key skills entered at Level 3 are:

· Working with Others

94%
(95%)
· Communication


94%     (92%)
· IOLP



85%
 (91%)

This is the preferred key skills combination for the level 3 combination for 75% of 
centres.  There is little variation between 2008 and 2009.
2.
The least popular key skills entered at level 3 are:

· Problem Solving

 58%
(54%)
· IT



 20%
(21%)
· Application of Number

 12%
(8%)

Over 88% of candidates are entered for level 2 in two or more of these key 
skills.   Application of 
Number still appears to be a challenge to most candidates. 
3.
There is a relatively wide variation in the pattern of achievement in terms of levels 
achieved candidates in schools and colleges, particularly in Application of 
Number, Communication and, especially, 
Working with Others.  To some extent 
this is a result of the entry policies of centres.
4.
The ‘achievement gap’ between males and females continues but is slowly 
decreasing in each of the key skills.  
These patterns at level 3 in the six key skills since (2005) are shown in Figure 2 below.
Figure 1: WBQ Advanced Award 2009: reasons for ‘failure’
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Figure 2: achievement in key skills 2005-09
WHAT ISN’T REVEALED BY THESE FIGURES?

The importance of good administration - (a) incorrect entry details are often submitted by centres, and (b) there are often delays in the transmission of key skills results from awarding bodies to the WJEC.  Anything that interferes with the flow of this information to the WJEC by the required date for the publication of results causes difficulties – especially for candidates who may not receive the correct result by the required date.  This may  have an adverse effect on aspirations to enter HE.  What causes a delay in this process?  The main reasons are:

· the basic problem – candidates following this two year programme, not being entered for a key skill in time to receive a result that can be recorded for the award;
· even when the candidate has been entered in time, the result may not be received from the awarding body in time for the publication of results;
· not providing relevant information about IT when claiming a ‘proxy’ award.  However, recent administrative changes introduced by WJEC should reduce this.
· candidates not being entered for the correct number of level 3 key skills, e.g. achieving 4 level 2s but only 2 level 3s, or 3 level 3s but not one of the first three;

· incorrect use of candidate information, e.g. using one name for entry information for key skills and a slightly different one with the WBQ, such as different first names;

3.2
THE OTHER CORE ASSESSMENTS

The overall data for the other Core Assessment requirements are summarised in Table 5 below.
Total number of candidates completing: 2936
	
	Investigation
	WEW Elements
	Language Module
	PSE Elements
	PSE Community
	WRE WWE
	WRE Team Ent 

	Total
	2843
	2902
	2901
	2896
	2898
	2894
	2893

	Males
	1191
	1216
	1216
	1211
	1212
	1211
	1212

	Females
	1652
	1686
	1685
	1685
	1686
	1683
	1681

	School
	1785
	1801
	1801
	1796
	1796
	1793
	1793

	College
	1058
	1101
	1100
	1100
	1102
	1101
	1100


Table 5: numbers achieving the different components of the Core
The figures show that almost all candidates (98%) were successful in completing the Diary requirements.  Although some candidates ‘failed’ with their Individual Investigations, an impressive 97% were successful in obtaining at least a ‘bare’ Pass.

THE INDIVIDUAL INVESTIGATION
Table 3 on page 7 highlights the fact that, even though candidates achieved at a very high standard, 23% of candidates do not achieve the Advanced Award, and they do so because of failure on the Individual Investigation.  What are the reasons?  The main ones highlighted by the Moderation Team are summarised below:

· the ‘Wales and another perspective issue’ – some candidates still do not always meet the requirement that the Investigation can: 

‘arise from any part of the Core, may be related to the Options, and must 
involve consideration of a local/Wales perspective and at least one other 
perspective (e.g. the UK, Europe, the World), or alternatively consideration of 
an issue in a more thematic way drawing examples from a variety of 
perspectives.’

There has been an improvement, however, with most candidates basing their 
investigation in either the local area, a region of Wales, or Wales itself, and then 
widening consideration of the issue under discussion to meaningful wider 
perspective or perspectives.  Nevertheless, too many Investigations still add the 
‘wider perspective’ as an afterthought.
· Plagiarism - this continues to be a problem as some candidates merely ‘cut and paste’ and make no attempt to reference or acknowledge the source of the extracts, or adapt the material so that there is a clear candidate input and interpretation.  In its most extreme case, over 60% of some Investigations were unacknowledged and were merely downloaded from the internet.  However, the fact that (a) moderators and officers discussed this issue during the 2008 ‘Feedback Meetings’, and (b) it formed a significant part of the most recent Link Officer visits, appears to have had a positive impact with a marked decline in problem Investigations.  The Principal Moderator suggests that the problem may well be reduced with more effective internal moderation/verification systems.
· the assessment and moderation of the Investigation.  Table 6 below shows the relationship between teacher and moderator assessment/reassessment.
	Level
	Teacher Assessment 

%
	Moderator Reassessment %

	Good Pass
	26
	18 (-8)

	Middle Pass
	35
	39 (+4)

	Bare Pass
	37
	38 (+1)

	Fail
	2
	5 (+3)


Table 6: the relationship between teacher-moderator assessments/reassessments
Table 6 highlights the relative leniency-severity of teachers and moderators, i.e. moderators are more severe than teachers in their assessment of the ‘Good’ level, but tend to be rather more generous at ‘Mid’ and ‘Bare’ levels.  The end product is that moderators award fewer ‘Good’ passes but more ‘Fails’ than assessors in schools.
The mark criteria and its application: in previous years, Moderators have highlighted the fact that some candidates appear to find greater difficulty in responding to the demands of Assessment Criteria AS1 and AS4 compared with AS2 and AS3.  As a result, the Centre Declaration Forms were analysed to see if this pattern had continued into the 2009 Award.  Table 7 shows the results of this analysis.

	Assessment Criteria
	AS1
	AS2
	AS3
	AS4

	Mean Pass Level
	1.5*
	1.8
	1.6
	1.4


*the mean grade is worked out as follows: Fail 1, Bare Pas 2, Middle Pass 3, Good Pass 4.
Table 7: mean ‘Pass Levels’ by Assessment Criteria
Even though there is still a small difference between AS1 and AS4 compared with AS2 and AS3 there has been an improvement, with many centres attempting to devise teaching strategies that encourage candidates to (a) show and explain how and why they selected and used particular skills and techniques; and (b) also allow candidates to understand what is meant by ‘evaluate’ and ‘drawing conclusions’.   The WBQ Team and Moderators will continue to provide more guidance and support for teachers/tutors on assessing these aspects of the Individual Investigation. 
Finally, it is worth noting the patterns of achievement for the total entry and by type of centre and gender.  This information is shown in Figure 3 below.

[image: image3.emf]
Figure 3: Investigation results by centre type and gender
Figure 3 suggests that: 
(a) there is broad similarity between the different types of centre and gender in overall achievement, but 
(b) some different patterns appear between colleges and schools in the ‘Fail’ category and achievement in the ‘Good Pass’ category between Females and Males.

A major point to note: the Investigation must meet all the assessment criteria – failure on one means failing the whole Investigation.
THE DIARIES
The WEW, PSE and WRE components of the WBQ are assessed by means of the ‘WBQ Diary’ in which: 

(a) candidates report on the activities they have undertaken;
(b) tutors and work place supervisors note candidate attendance, attitude and response to the relevant programme, and
(c) candidates evaluate their own activities and progress.  

The Moderator reassesses the extent to which the candidates have fulfilled the various criteria.  There has been a continuing improvement in the presentation of diaries, with only about 2% of candidates now failing to complete the diaries in an appropriate way at the appropriate standard.  Many diaries present an excellent picture of activities undertaken in the Core, with candidates taking an obvious pride in their work.  Where ‘failure’ did occur, it was usually because of one or more of the following: 

· non-completion of all parts of the diary; 
· failure to complete all the practical activities, e.g. work placement, Community Participation;
· candidates and/or teachers not signing forms, etc.

Moderators reported on the high quality of most ‘Progress Files’.  They were particularly impressed with the careful way in which they had been planned and organised, giving a clear picture of how candidates had been taught.  Moderators did comment, however, on the inconvenience of having to grapple with ‘polypockets’.
4.
WHAT OPTION COURSES DID CANDIDATES FOLLOW?

The overall entry (%) by ‘pathway’ (GCSE/Vocational) is shown in Table 8 below.
GCE/VOCATIONAL

GCE



73% (71%)

Vocational


27% (29%)

10% (12%) of the cohort followed both GCE and Vocational programmes.

Table 8: GCE and Vocational Programmes

Of these, 70% (66%) of the GCEs were delivered in the schools and 85% (84%) of the Vocational programmes were delivered in the colleges.

Clearly, the programmes followed are dominated generally by:  

· the continuing high percentage of candidates following GCE courses;
· the continuing concentration of vocational (largely BTEC) programmes within the colleges but with a small increase of these programmes in schools;  

· the continuing low numbers of candidates combining GCE and BTEC programmes.  

COURSES/PROGRAMMES FOLLOWED IN 2007-09 (%)

GCE Courses

Table 9 below shows the 10 most popular GCE subjects studied, as a percentage of the total subject entry (2008 data in (italics).
1. English (including Lang/Lit/Lang&Lit)



11.0% 
(16%    1st) 

2. History







9.3% 
(11%    2nd)

3. Mathematics (including Further Maths)
  


8.8% 
(7%     3rd)

4. Computing/ICT






7.3% 
(4.6%
 5th)

5. Biology







7.3%
(4.3%
 6th)

6. Geography






6.7%
(7.4%   4th)
7. Chemistry


  




6.3%
(4.0%   7th)

8. Art&Design (including Fine, Critical, Textiles, etc.)
  

5.1%
(3.9%    8th)

9. D & T Product Design





3.4%
(3.6%    10)

10. Psychology






3.3%
(2.7%      - )
It should be noted that even though the ‘top 9 subjects’ are the same as last year, Psychology being the new entrant at Number 10, there are  changes in the percentages of candidates following each one.  In addition, a number of ‘new’ subjects are appearing just below the ‘top ten’ cut off point.  These include Media , Law  and Sociology .

Table 9: the ten most popular GCE subjects studied
There has been a small increase in the percentages of candidates offering the ‘top 10’ subjects, and an increase in subjects just outside the ‘top 10’.  The remaining 31.5% of candidates followed courses based upon a range of other GCE subjects, the most popular of which were Physics, Business Studies, Religious Studies, Music, Welsh (First and Second Language), Drama and Theatre Arts, Film Studies, Electronics.  Among the Modern Foreign Languages French remains the most popular, but Spanish is increasing; German appears to be less popular (between them, French, Spanish and German accounted for a reduced 3.7% (4.9%) of the total Advanced level entry).

A frequently asked question is ‘How many GCE subjects do candidates take in addition to the WBQ Core?’  The answer for the 2007-09 cycle is given in Table 10 below.

	Number of GCE subjects taken in addition to the WBQ Core
	% of candidates

	1
	21.2 (2.3)

	2
	46.0 (45.0)

	3
	31.0 (30.1)

	4
	1.8 (2.6)


Table 10: percentage of candidates taking 1 to 4 GCE subjects

The data show the following:

· the most common pattern for candidates continues to appear to be 2-A levels;
· the relatively large number of candidates following the 3-A level combination in addition to the WBQ Core;

· the number of candidates offering 4 A-levels in addition to the WBQ Core.

Over 85% (90%) of the students offering 4 A-levels passed all 4.
VOCATIONAL PROGRAMMES

Of those candidates entered for the various vocational programmes the majority of candidates, 58% (49%), were entered for the BTEC National Diploma (equivalent to 3 Advanced levels).  33% (31%) followed the BTEC National Certificate (equivalent 2 GCE Advanced levels) and 9% (8%) studied for the BTEC National Award (equivalent to 1 GCE Advanced level); also, a small of other programmes with few candidates.  

The main vocational programmes followed were (Tables 10a, b, c):

	BTEC Award: Diploma
(in brackets, rank order for 2008)
	% of total Award entry

	1.   IT Practitioners   (2)
	16% (22%)

	2.   Business   (1)
	14% (23%)

	3.   Travel and Tourism   (6)
	12% (8%)

	4.   Sport   (3)
	11% (13%)

	4.   Health and Social Care         (-)
	11% (3%)

	6.   Public Services   (5) 
	10 (9%)

	7.   Construction and the Built Environment   (4)
	8% (10%)

	8.   Performing Arts   (-)
	4% (2%)

	9.   Applied Science   (-)
	4% (2%)

	10.  Engineering   (-)
	3% (1.5%)


Table10(a): BTEC National Diploma (equivalent to 3 GCE A levels)
	BTEC Award: Certificate
	% of total Award entry

	1.  Business   (1)
	42% (37%)

	2.  Music Technology   (-)
	11% (8%)

	2.  Children’s Care, Learning, Development  (3)
	11% (6%)

	4.   Performing Arts   (3)
	9% (9%)

	5.  Public Services (2)
	6% (15%)

	6.  Music  (-)
	5% (2%)

	6.  Sport  (-)
	 5% (29%)

	8  Aerospace Engineering  (-)
	 3% (1%)


Table 10(b): BTEC National Certificate (worth 2 GCE A levels)
	BTEC Award
	% of total Award entry

	1.   Applied Science   (1)
	39% (41%)

	2.   Public Services   (2)
	27% (14%)

	3.   Sport   (3)
	18% (14%)


Table 10(c ): BTEC Award (worth 1 GCE A level)
The remaining candidates were entered in small numbers for Health and Social Care, Business and Engineering,   About 10% of candidates followed programmes that combined academic/general and vocational; programmes.
5.
ADMINISTRATION ISSUES

In 2006-07 the WBQ Project Team introduced an INSET programme that focused on ‘administration’.  It was felt that the relatively complex nature of an over-arching qualification like the WBQ requires special administrative arrangements.  Accordingly, guidance was provided on a range of administrative issues, from the purpose and completion of forms, the timing of their completion and return to the WJEC, to the problems that can arise.  Even though there has been some progress in the period leading up to the award of the 2009 results, it is clear that a number of problems still persist in some centres.  The list that follows highlights the major administrative errors and problems that emerged during the 2007-09 cycle, especially during the formal assessment period of that cycle.  It should be emphasised however, that most centres fulfil all administrative requirements satisfactorily.
For a small number of centres, major problems still remain, in particular the following:

· not entering candidates on the relevant form at the appropriate time;

· a failure to enter candidates for key skills and Option programmes by the required dates; dates that ensure the processing of results by the WBQ Team by the appropriate time;

· the non-return of the candidate profile form;

· the vocational Option programmes not meeting the ‘equivalence threshold requirements’; 

· the omission of candidate name and centre number from the front of the Individual Investigation and the Diaries, portfolios, etc.;

· the candidate declaration signifying an entry at the wrong level and usually unsigned;
· using the wrong ‘assessment criteria form’; for example, using the form for the Advanced award with a Foundation level Investigation;

· the non-completion or inappropriate completion of Forms WB1, WB2 and the ‘Profile of results anticipated this summer’.  Areas of special concern centre on updating information on prior achievement in key skills and, most worrying, submission of entries by the date necessary to obtain results by the appropriate date  

!!STOP PRESS!!
On a number of occasions in the early part of this report, reference has been made to the period known as ‘Enquiries upon results’ during which centres are able to query the results awarded to their candidates.  The tables that follow show the amended results arising out of the period.  These tables are followed by a brief discussion of their implications.
	WELSH BACCALAUREATE ADVANCED DIPLOMA
	SUMMER 2007
	SUMMER 2008
	SUMMER 2009

	Candidates Entered 

(for 2009 36 schools and 12 colleges)


	1538
	1857
	3419

	Candidates Completing the Programme* 
	1317

86% of the entry
	1654

89% of entry
	2941
86% of the entry

	Candidates Awarded the Advanced Diploma

(at least 2 A Levels or equivalent 

plus 6 Key Skills, plus other Welsh Bac Core requirements, earning 120 UCAS points, same as A Level grade A)  
	964

73% of the 1317 completing
	1186

72% of 1654 completing
	2627
89% of  the 2941 completing
+10%

	Candidates Awarded the Core Certificate only

(achieved 6 Key Skills plus other Welsh Bac Core requirements)
	99

8% of the 1317 completing
	120

7% of the 1654 completing
	132
5% of  the 2941 completing
-1%

	Candidates not achieving Core Certificate

(achieved 4 key Skills on average, plus may have achieved a pass on the Individual Investigation and satisfactory completion of the Diary; also, some Options. Can enter again for Diploma next year)
	254

19% of the 1317 completing
	348

21% of the 1654 completing
	183
6% of  the 2941 completing
-9%


Table 11: Completion and achievement - amended
	WELSH BACCALAUREATE ADVANCED DIPLOMA
	MALE %
	FEMALE
	SCHOOLS
	COLLEGES

	Candidates Entered – ratio of males:females, schools:colleges 

(for 2009 36 schools and 12 colleges)


	1465
43%

	1954
57%


	1995
58%


	1424
42%



	Candidates Completing the Programme - % of each cohort


	1233
84%
	1707
87%
	1817
91%
	1123
79%

	Candidates Awarded the Advanced Diploma - % of each cohort
(at least 2 A Levels or equivalent 

plus 6 Key Skills plus other Welsh Bac Core, earning 120 UCAS points, same as A Level grade A)  
	1093 
88%
+10%
	1533
89%
+9%
	1684
92%
+4%
	943
84%
+19%

	Candidates Awarded the Core Certificate only - % of each cohort
(achieved 6 Key Skills plus other Welsh Bac Core)
	56
5%
-1% 
	76
5%
-2%
	66
4%

-1%
	66
6%

-1%

	Candidates not achieving Core Certificate - % of each cohort
(achieved 4 key Skills on average, plus some Options and can enter again for Diploma next year)
	84
7%

-9%
	98
6%

-9%
	67
4%

-3%
	114
10%

-18%


Table 12: results by gender and type of centre - amended
Summary of the changes
· The percentage of candidates completing the Advanced remained unchanged, whereas that for candidates achieving the Advanced Diploma increased from 79% to 89%, reflecting well on the endeavours of learners and teachers.
· The percentage of candidates awarded the Core Certificate showed a slight reduction, from 6% to 5%.

· The percentage of candidates not achieving the Core Certificate dropped from 15% to 6%.
· The changes occurred during and just after the period of ‘enquiries upon results’.  69% of the queries originated in the colleges and 31% in schools.

· Overall, there have been significant improvements in the success rates in colleges.
Reasons for the changes

· 77% of the changes were a result of changes to key skills awards, and 23% because of amendments to the Options results.  In 11% of successful enquiries, changes were made to both key skills and Options results.

· In the majority of cases of initial ‘failures’, candidates had successfully completed both key skills requirements and those for their Options.  This raises the question of ‘why’ so many of these changes, and why for key skills and Options programmes?  Inevitably, the answer is to be found in the difficulties in obtaining results from awarding bodies in time for publication of results. This raises questions about the strategies and methods developed and used by centres to map and track learner programmes and their completion.
Some implications

· Delay in receiving final correct results may well be detrimental to candidates’ applications to higher education and employment.

· There is a need to re-appraise the period of ‘enquiries upon results’, particularly:

(a) centre procedures for mapping and tracking learner progress, especially the periods of compiling and submitting to the WJEC entry and results data;

(b) the need to adhere to administrative deadlines. 
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